EXPLORING MUSLIM PRESERVICE TEACHERS’
REFLEXIVE PRACTICE: A CRITICAL ACTION
RESEARCH IN SOUTHERN THAILAND

BY

ILHAM CHENU

A dissertation submitted in fulfilment of the requirement for
the degree of Doctor of Philosophy in Education

Kulliyyah of Education
International Islamic University Malaysia

SEPTEMBER 2020



ABSTRACT

The reflexive practice is used in initial and pre-service teacher education to enhance
teachers’ capacity towards self-observation, self-analysis, and self-evaluation. In this
study, the notion of reflexivity is developed from a critical reflection which results in
the transformation of knowledge. It is described as an active analysis of past
situations, events, and products with inherent goals for critique and revisions aimed to
achieve an understanding that can lead to change in thought or behavior
(emancipation). Its purpose is to find strategies to question our own attitudes and
determine how we make decisions, values, assumptions, prejudices, and habitual
actions in an attempt to understand our complex roles in relation to others (teacher
empowerment). This action research makes use critical action research to explore the
reflexive practice of Muslim preservice teachers in Southern Thailand. The study was
conducted in two cycles focusing on five pre-service teachers who were tasked to
record, criticise, and question their reflexive practice during their teaching practicum.
A further aim is to determine how reflexivity contributes to the improvement of the
Murabbi who also possesses the elements of teacher empowerment as well as the
emancipation of education. The qualitative data from this study were analyzed using
critical discourse analysis (CDA) which is a linguistic approach to convey social
issues and the power of social relation. The findings from this study have answered
the research questions on the meaning of reflexive practice by questioning and
criticizing, self-examination or introspection, mutual and cooperative force, and
change and transformation. The participants were also able to process the reflexive
practice in their teaching process evidently showed in examining their journal entries,
classroom observation, and interview output. The results show that all of the three
types of reflexivity, namely, epistemic, systematic, and hyper reflexivity, have played
an important role in supporting the construction of critical pedagogical elements
among preservice teachers which include enlightenment, empowerment, and
emancipation, as well as accessing the criteria of a Murabbi. In the end, the study
suggests the potential to enrich the development of teacher professionalism as well as
the improvement of teacher training programs at the university level.

Keywords: reflexive practice, preservice teacher, teacher empowerment,
emancipation.



Codl LoD

LN ERSHP RSO PREN Y S SRS EN RN P POV S BRI N RN Ry NER
o dold) SlusYly Gilseld bis Wow al Crony S aidly Lldly 23
o S Joon O (S b i JL Bug A Slar g il doladl Olaad)
A BdST oy LBl 3 Sd) Slongliel sl] 5o aie (Al () S5l
S Lo 3inall Uleol oedd Alglon 5 Balimall sl Yy Slimilly L)Yl iy ol
ol el SV o) CLESELY Sl ol il (el SS) 2 YL
R a0 TR NP CE SUSURCUC R MR EN S
cedl o) LT e iy iy 2KVl (sl et 2SS 5 Rl
s pobie Sl ) gl s B RSOVl g ST Lo a2V Ol
(i) oot ot plasialy dullll ods e aesdll SULI b o5 L ) IS (el
Fl ol wdy aslan Yl B 8 dele V) Llad i s9) mo s23(CDA)
oamdlly (aidly Ol @b o WKW Cyd) ae Jm eond) Alead e 2
Todlas Jo 030 Lol 0sSland) O Jsomdly adly cassladly alslaadl 35ally ¢ Juldl of 10
Slpeay bl fuadll A1y Vel VL] e b o pgedal B RS
ibddl AnSaiadl ddaal g A 2wlSOV) plsl e OF Sl opgbly LAl
TR TVESN R PO SN EURSTE BUIN [ TV VI B SE PT PEROWS I WL
5] 8IS ALl o Bly L ppd) e ) Jseogll ISy g edly Sdly pidl Jais
Symmadl (e pedasdl )l ol e SISy B gllly AN ld) B el alis

L;MBJ\

e el S ) 1 Opzd) el ¢SOV gl i i) S LIS



APPROVAL PAGE

The dissertation of Ilham Chenu has been approved by the following:

Suhailah Hussien
Supervisor

Mohamad Ridhuan Abdullah
Co-Supervisor

Tunku Badariah Tunku Ahmad
Internal Examiner

Ikhsan Othman
External Examiner

Umi Khalthom Abdul Manaf
External Examiner

Amir Akramin Shafie
Chairman



DECLARATION

| hereby declare that this dissertation is the result of my own investigation, except
where otherwise stated. | also declare that it has not been previously or concurrently
submitted as a whole for any other degrees at the IIUM or other institutions.

Ilham Chenu

SIGNALUE. ... Date......ccovviiiiiriece e



INTERNATIONAL ISLAMIC UNIVERSITY MALAYSIA

DECLARATION OF COPYRIGHT AND AFFIRMATION OF
FAIR USE OF UNPUBLISHED RESEARCH

EXPLORING MUSLIM PRESERVICE TEACHERS’ REFLEXIVE
PRACTICE: A CRITICAL ACTION RESEARCH IN SOUTHERN
THAILAND

| declare that the copyright holders of this dissertation are jointly owned by the student
and IHUM.

Copyright © 2020 Ilham Chenu and International Islamic University Malaysia. All rights reserved.

No part of this unpublished research may be reproduced, stored in a retrieval system,
or transmitted, in any form or by any means, electronic, mechanical, photocopying,
recording or otherwise without prior written permission of the copyright holder
except as provided below

1. Any material contained in or derived from this unpublished research may
be used by others in their writing with due acknowledgement.

2. UM or its library will have the right to make and transmit copies (print
or electronic) for institutional and academic purposes.

3. The UM library will have the right to make, store in a retrieved system
and supply copies of this unpublished research if requested by other
universities and research libraries.

By signing this form, | acknowledged that | have read and understand the IIUM
Intellectual Property Right and Commercialization policy.

Affirmed by Ilham Chenu

Signature Date

Vi




ACKNOWLEDGEMENTS

All praises to the Al-Mighty Allah, the Lord of the Worlds. The Beneficent, the
Merciful. Master of the Day of Judgment. Thee do we serve and Thee do we seek for
help. May Thy blessing and peace be upon Thy final Messenger, his family and
companions, and those who strive in the path whom Thou hast bestowed favors.
Praise to Allah whose Mercy and Guidance have led me to complete this dissertation.

This research would have not been accomplished without the support and
cooperation from many parties. This is dedicated to a various important persons who
play a part in this work and whom | treasure most in my life.

| wish to express my sincere appreciation to my principal supervisor Assoc.
Prof. Dr. Suhailah Hussien. 1 am deeply in obliged to her wisdom and advice, support,
guidance, and stimulating suggestions that helped me throughout my research. 1 also
would like to thank my co-supervisor, Asst. Prof. Dr. Mohamad Ridhuan Abdullah,
who made a great effort in perfecting the Islamic perspective in the writing as well as
valuable comments.

To Muhammad Amin, the husband who is the best man for his family, leads
and protect me and my children to the right path. To Afnan, Irshad, and Imtiyaz, my
children who came and patiently walk together with me in this journey. | wish nothing
but the best for you.

I would never be the person who | am today without the tarbiyyah and
upbringing as best as any parents could give to their child, Abdulrashed and Halimah
Waemusor. You taught me how to be a good daughter to you and a good mother to my
child. And to my other family members who pouring me with kindness.

Throughout the years that I spent in IIUM, 1 am honored to mention Prof. Dr.
Rosnani Hashim and Prof. Dr. Ydullah Kazmi, among the great Murabbi that | have
witnessed in my entire life. | am always grateful to your kind words and inspiration.

To all academic staff at the Kulliyyah of Education, I am thankful for their
heartfelt service, thoughtfulness, and generous assistance during ‘my studies of Ph.D.
Program.

This study had been in greatly supported by Assoc. Prof. Dr. lbrahim
Narongraksaket, the director of Islamic Study College, Prince of Songkhla University
Pattani campus. | am gratefully honored and appreciated to his kind assistance.

And lastly, to the five young teachers of this study, Hawa, Nusra, Huda,
Maryam, and Nazifah, your commitment to this research and the determination in
building the best circumstance for the Muslim community are greatly appreciated.
May Allah bestow you with His wisdom and blessing.

vii



TABLE OF CONTENTS

ADSITACT ...t e e arre e I
ADSIFACE IN ATADIC....eiieiie et e e e et eesnreee s ii
APPIOVAI PAJE ... v
[ =Tod - = U o] o ISR v
COPYIIGNT PAGE ...ttt vi
ACKNOWIBAGEMENTS ... vii
TS 0 N 1= o] L= SRR Xiii
LISE OF FIGUIES ..ottt Xiv
LiSt OF ADDIEVIALIONS ......eeiiiie et e e seee e XV
CHAPTER ONE: INTRODUCTION ...ttt 1
0 1 (o ot A o o R STR 1
1.2 Overview of the Problem ... 2
1.3 Background Of the STUY ........ccccoviiiiiiieiee e 6
1.3.1 Reflection, Critical Reflection and Reflexive Practice.................... 8
1.3.2 Reflexive Thinking: A Tool for Teacher Professional
DEVEIOPMENT ..o 12
1.4 Statement 0f Problem ......ccovveii i 14
1.5 Objectives of the STUAY.........ceeeiieieiiii e 19
1.6 ReSearch QUESTIONS .....cccvvreeiiieeiiie e e eiee e st e e e sree e e e 20
1.7 Significance of the StUAY ..........ccooveeiiii i 20
1.8 LIMIEATIONS ..ottt ettt 22
1.9 Definition OF TEIMS ..cocuviiiie i 23
1.10 Chapter SUMMAIY .......cccoueeiiieeiiieeeiiee st estee e ea e s stae e s stae e s sreeesneeeannes 26
CHAPTER TWO: LITERATURE REVIEW ......ccooiiiiiiiiiic i 28
2.1 INTrOAUCTION ..ottt 28
2.2 Reflexive Practice: Reflection, and Reflexivity............cccccovveiiieeiinnnn, 29
2.2.1 Dewey and Schon’s Concept of Reflection ..........ccoevvvvviiviinnnnnnnn 29
2.2.2 The Concept of RefleXIVItY.........cccoviiiieiiic e, 33
2.2.3 Evolution of Reflexive Practice in Teacher Education .................. 38
2.2.3.1 From Pre-Teaching ldentity to Teacher Identity............... 38
2.2.3.2 Stages of Critical Reflection Practice in Teacher
EAUCALION ..o 39
2.3 Reflexive Practice and Teachers’ Professional Development .................. 42
2.3.1 Reflexive Practice and Teacher Empowerment .............cccccveeenennnn 44
2.3.2 Reflexive Practice to the Development of Praxis............ccccocevee. 46
2.3.3 Critical Pedagogy in Teachers’ Reflexive Practice........................ 50
2.4 Research on Reflexive Practice in Teacher Education.............c.ccccceeuveee. 53
2.5 Islamic View on the Concept of Emancipation and Its Relation to
RETIEXIVILY ... 61
2.5.1 Islamic Philosophy of Education...........ccccccooviieiiiiic e, 61
2.5.2 Kazmi’s Philosophy of Knowledge and Emancipation.................. 62
2.6 Islamic Perspective on Teacher: Murabbi .............ccccooiiiiiiii e, 65
2.6.1 The Murabbi as Critical Pedagogue ............cccovvveeiiiiiieeiiiiieee e, 68

viii



2.6.2 Developing the Murabbi through Reflexive Practice..................... 72

2.7 Theoretical FrameworK...........cccooiiiiiiiiie e 75
2.7.1 Ryan’s Definition as A key Elements of Reflexivity .................... 75
2.7.1.1 Systematic or Methodological Reflexivity................c........ 76
2.7.1.2 Epistemic ReFIEXIVILY ........cocoviiiiiiiiiicic e 76
2.7.1.3 Hyper RefIEXIVILY ......ccoviiiiiiiieic e 76
2.7.2 Ppric’s Tri views in understanding the Transformation of
Reflexive ThinKiNg .........ccoiiiiiii e 78
2.7.3 Calculating Freire’s Critical Pedagogy into Reflexive
o - Uo1 o SRS 79
2.7.3.1 Enlightenment and Epistemology Reflexivity................... 80
2.7.3.2 Empowerment and Systematic Reflexivity ................c....... 81
2.7.3.3 Emancipation and Hyper Reflexivity...........cccccoceviiennennn. 83
2.7.4 The Concept of Wasatiyyah in Islamic Epistemology ................... 84
2.8 Chapter SUMIMAIY ........cocviiiiiiii et 87
CHAPTER THREE: METHODOLOGY ......oooiiiiiicieece e 89
1200 A 1011 (0o L1 T 1 (o] o PRSP STR 89
3.2 RESEAICH DESION ...ttt et 90
3.2.1 Critical Action Research: Why it is important? ............cccceeevevneene 91
3.2.2 Researcher’s role ........coooeeiiiiiiiiiii 96
3.3 Participants of the STUAY ..........ccoiiiiiiiie e 98
3.3 L POPUIALION. ... 98
3.3.2.SAMPIING .o 98
3.3.3 Profile of the Pre-service Teachers.........ccccoocvviiiiiniic i, 99
34 PHlOt STUAY ...t 99
3.4.1 Developing the Module.............ccoooiiiiiiiiii e, 100
3.5 Data CONBCTION. .....uiiiiiiiiie e 102
3.5.1 Phase One and INStrUMENTS .........cccvviiieiiieiieenie e 103
3.5.1.1 Obtaining PermiSSION .....cuueiiivieieiie e e see e sieeesee e 103
3.5.1.2 Reflexive Practice Module.............cccoovieiiiiiieiiieiiieinn 104
3.5.1.3 Interview QUESLIONS .......ceeeiiiivieeieiiiiiee et 105
3.5.2 Phase Two and INStrUMENES.........ccovviiiiiiiieiiieiie s 106
3.5.2.1 Classroom Observation Checklist ............cccoovviiieiiinninn. 108
3.5.2.2 Teachers’ Reflexive Journal............................ 108
3.5.2.3 Self-Evaluation and Self-AssessSment...........ccccovvervveninens 110
3.6 The AR CYCIES ...ttt 110
3.7 Data ANAIYSIS ...eeivveieiiie et 111
3.7.1 General PrinCiples Of CDA .......ooooiie e 112
3.8 ELhICAI ISSUBS.....ceiuiieiiieiie ettt 116
3.8.1 TrUSEWOITNINESS ....vveeiiieiie et 118
3.8.2 Research Validity...........ccoovveiiiii i 119
3.8.2.1 Back translation ...........cccccceiieiiiiiiiiiesc e 119
3.8.2.2 Peer and EXpert REVIEWING .......cccveeviieiiiie e 119
3.9 Chapter SUMMAIY ......c..eciiiee ettt aee e 120
CHAPTER FOUR: ACTION RESEARCH FIELDWORK .........cccccocviiiiiiiieninnn, 121
A1 INEFOTUCTION ...ttt et e e 121
4.2 The Pre-InterVentioN........cccouviiiiii it 123



4.2.1 Application of Pre-Intervention Instruments.............cccooevveiiinnnn 123

4.3 The INEEIVENTION .....eeieiiiie ettt e e 124
4.3.1 CYCIE ONB..ceiiee e 125
4.3.1.1 Planning: Reflexive Practice Workshop/Training............ 125
4.3.1.1.1 Implementing WOrkshop ..........ccccocvvieninneninnn. 129
4.3.1.1.2 Observation on Performance..............ccceevvvenne. 137
4.3.1.2 Implementing: Encouraging Participants in Initial
Teacher TrainiNg ......ccocoveiiieiii e 137
4.3.1.3 Observation of Teaching Practicum...........c.c.cccevvvvernrnnnn. 142
4.3.1.4 Reflecting: WOrkshop .........cccoovviiiiiiiiiiii 145
4.3.1.4.1 Reflection on the Researcher’s Role as
12 U0 PSSR 145
4.3.1.4.2 Reflection on Participants’ Understanding
of Reflexive PractiCe..........ccceviiveiiie i, 148
4.3.1.4.3 Written Work: Teachers’ Reflexive
Journal.......cccooii 149
4.3.1.4.4 Reflecting: Teaching Practicum........................ 150
4.3.1.5 Summary of Cycle ONne ........cccoovveiiiiiieiie e 151
4.3.2 Cycle Two: Re-conducting Training .........cccoovveeieeiiienineennesienn, 152
4.3.2.1 PIANNING....viiiiiiiiiiiciieee e 152
4.3.2.2 OBSEIVING ..veiiiiieiiiiiiie e 153
4.3.2.3 REFIECTING ...eoivviiiiiiiie e 154
4.3.2.3.1 Preservice Teachers’ Teaching Practice ............ 154
4.3.2.3.2 Preservice Teachers’ State of Teacher
EMPOWEIMENT .....oviiiiiiiiiiiiiiee e 156
4.3.2.3.3 Preservice  Teachers’ State of
Emancipation of EAuCation...........cccccceveviieiviie e 157
4.3.2.3.4 Students’ Performance and Feedback................ 158
4.3.2.3.5 Researcher’s Field Notes ........ccccccvvvnnninnininnnnnns 159
4.3.2.4 Summary 0f CyCle TWO .....cccvvveiiiiiiiie e 160
4.4 The POSt-INTEIVENTION ...eoivviiiieiiie it 161
4.4.1 Implementation of Post-Intervention INterview .............ccceeevveeennen. 161
4.4.2 Teachers’ Self-Evaluation on Murabbi...........cccccooviiiiiiiiinnn, 162
4.5 Chapter SUMMAIY ......cciuieiiiee it see e se s e et e e nraa e e e saeeeeaee e 163
CHAPTER FIVE: ANALYSIS OF FINDINGS .......ocooiiiiiiiieiiesie e 164
T8 A 10T [FTox (o o I TSP PPOPRP 164
5.2 Analysis Of FINAINGS.......ccoviiiieeiie e 165
5.2.1 Developing Understanding on Reflexive Practice...............c...c...... 166
5.2.1.1 Preservice Teachers’ pre-knowledge on reflection
and RefleXIVILY .........coovviiiiie e 166
5.2.1.2 Preservice Teachers’ definition of Reflexive Practice....... 167
5.2.2 Activities Reported During Teaching Practicum ...............cccocovee. 174
5.2.2.1 Activities Reported In the Interview of Group
DISCUSSION ...ttt 174
5.2.2.2 Activities Reported in Teacher Journal......................e. 177
5.2.2.3 Activities Reported by Sole Participants................cc.c.u.... 185
5.2.3 Preservice Teachers’ Perceptions on Their Professional
DEVEIOPMENT ... 186



5.2.3.1 Views on Teaching and Education ..............c.cccoeverineninen. 186

5.2.3.2 Becoming a Murabbi...........cccceiviiiiiiiiiniice e 188
5.2.3.3 ChalleNnges .......coviiiiiiiiiiiee e 190
5.2.3.3. 1 WOrKIoads ........ccceeiviveiiiieiiiie e 190
5.2.3.3.2 Outdated/Obsolete University Teacher
Training Programme ..........cccooveiieeiieniee e 191
5.2.3.3.3 Difficulty in Breaking the Traditional
Belief of EQUCALION .........ccoiiiiiiiiie e 192
5.2.3.3.4 Prejudice towards Preservice Teachers ............. 192
5.3 Researcher’s Development on Understanding Reflexive Practice............ 193
5.3.1 Researcher’s Observation and Reflexive Journal......................... 193
5.4 SUMMary of Chapler.........cooiiiiiii e 195
CHAPTER SIX: DISCUSSION OF FINDINGS AND CONCLUSION............... 197
G T80 101 (oo L1 Tox 1 o] o R SPRSTR 197
6.2 DiSCUSSION OF FINGINGS ...ooiiiiiiiiiiie it 198
6.2.1 First Subordinate Question: Understanding of Reflexivity.............. 199
6.2.1.1 Participants’ Description of Reflexive Thinking:
Before undergoing the training...........cccoovviieieiniennnnn, 199
6.2.1.2 Participants’ Description of Reflexive Thinking:
After undergoing the training ...........cccovvveiieiiienee e 200
6.2.1.3 Involving cooperative dimension ...........ccccocvvvieeniveenieeenne. 202
6.2.1.4 Transforming of education and assumption........................ 204
6.2.1.5 Summary of first subordinate question .............ccccceevveennne. 205
6.2.2 Second Subordinate Question: Experience of Reflexive
PRACTICE ...ttt 207
6.2.2.1 Implementing Elements of Reflexive Thinking ................ 208
6.2.2.1.1 Self- Conscious Epistemic Reflexivity.............. 209
6.2.2.1.2 Coordinating with Other Observed Views
as Systematic ReflexiVity........coceoive i, 212
6.2.2.1.3 Articulating New Ideas and Considering
Change as Hyper ReflexiVity ...........ccooveviieevie e, 213
6.2.2.2 Summary of Second Subordinate Question....................... 218
6.2.3 Third Subordinate Question: Insights and Challenges .................... 219
6.2.3.1 Preservice teachers’ Perceptions and Their
Development of Professional Growth................cccceeenenn 220
6.2.3.2 Reflexive practice and Teacher Empowerment................. 221
6.2.3.3 Reflexive practice and Emancipative Education............... 223
6.2.3.4 Challenges in practicing reflexivity .............cccccoevveiiinnane, 226
6.2.4 Summary of FINAINGS.......cccooiiieiiie e 227
6.3 Contribution of this Study...........cccceeiiiiiii e, 230
6.3.1 Contribution to Knowledge: Nurturing the artistic of Murabbi ....... 230
6.3.2 Contribution to Knowledge: Articulating Reflexivity into
Critical PEAagogy ......covveeiiiie e 233
6.3.3 Contribution to Educational Practice: Change in Teacher
Training Program .........cooiierieiiiiiee e 234
6.4 Implications for Future ReSearch ..........cccccvieiiiiiiic e 238
6.5 Conclusion of the STUAY.........cuvviiiiiiiic e 240

Xi



REFERENCES ... ..o

APPENDIX A: INFORMED CONSENT LETTER......cocooiiiie
APPENDIX B: INTERVIEW QUESTIONS: BEFORE-AFTER

TRAINING PROGRAM ...ttt
APPENDIX C: INTERVIEW QUESTIONS FOR GROUP DISCUSSION

(TEACHING PRACTICUM) ...ttt
APPENDIX D: REFLEXIVE INTERVIEW QUESTIONS (POST-
TEACHING PRACTICUM) ..ottt
APPENDIX E: CLASSROOM OBSERVATION CHECKLIST:
GENERAL OBSERVATION (EPISTEMIC REFLEXIVITY) ..ccooiiiiiiiiiiieinne
APPENDIX F: CLASSROOM OBSERVATION CHECKLIST: COPING
STRATEGIES (SYSTEMATIC REFLEXIVITY) ..ooiiiiiiiiiieiieieee e
APPENDIX G: TRANSFORMATIVE TEACHING CRITERIA FOR
WRITING REFLEXIVE NARRATIVES ..o
APPENDIX H: SELF-EVALUATION ON MURABBI........cccccoiiiiiiiiiiien,
APPENDIX 11 AUDIT TRIAL e

Xii



LIST OF TABLES

Table No.

2.1  Hierarchy of reflection by Mezirow (1981)

2.2 Comparative View of the Philosophy of Critical Pedagogy and the
Philosophy of Islamic Education

3.1  Practical Action Research versus Critical Action Research

3.2 Research Plan and Data Collection Process

3.3  Data Collection and Data Analysis

4.1  Cycle One of the Action Research Procedure

4.2 Schedule and Activities of Five-Days Training on Reflexive
Practice

4.3  Day 1 Programme Tentative

4.4  Day 2 Programme Tentative

45  Day 3 Programme Tentative

4.6  Day 4 Programme Tentative

4.7  Day 5 Programme Tentative

4.8  Implementing Stage in Action Research Procedure

4.9  Research Plan on Teaching Practicum based on School Calendar

4.10 Schedule and Information on Classroom Observation

4.11 The Performance of Preservice Teachers in Reflexive Journal
Writing for Week 2-Week 11 (Incomplete Result)

4.12 Occurrence of Criteria for Writing Reflexive Journal In-Training

4.13 Results of Self-Evaluation on Murabbi

5.1  Critical Discourse Analysis

6.1  Research Questions and Data Collection Stages

Xiii

Page No.
31

65
93
107
115

126

128
130
131
133
134
136
138
140
141

144
150
162
165
199



LIST OF FIGURES

Figure No.

1.1  Distinction and Relation between Reflection, Critical Reflection,
and Reflexivity

2.1  Skills Underpinning the Concept of Reflective Practice. (Eby,
2000)

2.2  Four Level of Critical Reflection and the Propose of the
Development of Reflexivity (adapted from Larrivee, 2008)

2.3 Types of Reflexivity

2.4  Conceptual Framework of this Study

4.1  Three Stages of the Research Flow: Pre-Intervention, Intervention
and Post Intervention

4.2 AR Cycles to Enhance Teacher Empowerment and Emancipation
through Reflexive Practice

6.1  Theoretical Framework

Xiv

Page No.

10

33

40
77

87

122

125
229



CDA
GD
HOD
IE

IS

FI
MOE
ONET
PI
PSU
RA
RJ
RQ
RRA
TP
ST

LIST OF ABBREVIATIONS

Critical discourse analysis

Group discussion

Head of Department

Interview

Interview and self-evaluation
Post-course interview session
Ministry of Education

Ordinary National Educational Test
Pre-course interview session

Prince of Songkla University
Reflexive workshop

Teacher reflexive journal

Research question

Re-conducting reflexive workshop
Teaching practicum: Classroom observation
Student Teacher

XV



CHAPTER ONE

INTRODUCTION

1.1 INTRODUCTION

Reflexivity is used as an instrument for the development in teaching and teacher
education program and it is viewed as a response in conjunction with the observation
of teachers as technicians who simply do the things they have been told to do, and to
top-down approaches to reform education that only involve teachers as passive
participants. Implementing reflexive practice in teacher education program will reform
the technocratic atmosphere and practice into a more practical and critical curriculum.
The reflexive approach encourages the subjective level of understanding for the reality
that serves as a starting point for critical thinking and an individual’s values,
assumptions, and its action on others. It is essential to educational managing teams as
it aids teachers to understand how they as individuals and at the same time part of the
system can represent their authenticity and uniqueness in relational ways and
eventually how they can build up mutual and approachable means for managing
education.

This chapter presents a thorough background of the research which contains
the following information: (a) overview of the problem domain, (b) background of the
study, (c) problem statement, (d) objectives of the study, (e) research questions, (f)

significance of the study, (g) delimitations of the study, and (h) definitions of terms.



1.2 OVERVIEW OF THE PROBLEM

In the field of educational administration, reflective methods have been identified as
an area of interest for teachers and students. However, limited evidence has surfaced
in the research area of reflexive practice. Nevertheless, one of the major standard
factors of a reconstruction of its importance can be seen as the update and justification
of existing university curriculums in accordance with the training they facilitate and
suggest more critical reflective practice as an integrative theme. The emphasis is that
the cognitive process should not be the only focus among teachers (how they reflect),
but teachers should also monitor the content of their thinking process (what they
reflect to), the end result of their thought (why they are reflecting), and in what ways
their thought process is influencing their classroom teaching practice (what changes in
learning they perceive). Hence, the study builds up to establish an implication for
teacher education and teacher research.

These days, teacher efficiency is not just measured by the ability to teach but
also in accordance to teachers’ ability to reflect on which they are practicing
professionally (Marzano, Boogren, Heflebower, Kanold-Mcintyre & Pickering, 2012;
Hickson, 2011; lzumi-Taylor, Lee, Moberly & Wang, 2010; McArdle & Norman,
2010). A teacher who is reflective in nature is the one who can properly reflect on
his/lher own professional experience and contribute to better practice among co-
workers to cultivate professional progress for the learners. It is measured as a type of
procedure for critical thinking which moves towards efficient classroom management
with noteworthy performance upgrade among students. Therefore, the key goal of a
particular teacher enhancement is to encourage the learning teacher to embed a critical

reflective attitude in teaching.



On the other hand, improvement in teaching performance and student learning
can be observed by the preservice teachers while using and learning reflective
practices (Eby, 1998). Reflective thinking as a center of focus for learning among the
preservice teachers starts with the early preparation for class which will distinguish
the thriving attitude of the teacher, where the effectual teacher works on to reflect
intensely on the key steps in their career path, their goals in education, environment of
the classroom, their specialized skill, and others (Eby, 1998). Thus, in order to
develop a substantial understanding, a realistic framework is desired from the
perspective of action research to allow a critical reflective practice within an inquiry
model. This professionally developed framework will result in reformed teaching
practices with the help of joint inquiry and systematic reflection.

Whenever reflexivity is discussed in education, the authenticity of research
and professional development is increased. In education, reflection is used by teachers
as a process of professional development, where the teaching community uses both
self-reflection and peer-reflection (Klomkul, 2010). The introduction and embrace of
the notion of the reflexive practitioner is a step to overcome the expectations and
technocratic beliefs of preservice teachers which they accompany along with them in
the early teacher education. Teaching practicum experience is targeted by the use of
more critical reflection. Therefore, it has become a prerequisite for a teacher education
program that practitioners must engage in reflection on their actions. Schon (1987: 1)
suggested to preservice students learning to teach that “...any reflective practicum
[requires] that they plunge into the doing, and try to educate themselves before they
know what it is they’re trying to learn.”

Desirable graduate attributes relate to their capability in understanding

interpersonal skills, professional and personal ethics along with reflection on learning



achievement, for literacy, critical thinking, and self-reliance. These are the capabilities
that a reflexive practice can promote. In order to engage students in the reflexive
practice, such designs are essential and recommended for learning activities. In wide-
ranging circumstances, reflection is encouraged and facilitated. A higher level of
understanding and learning in-depth, which in parallel along with literacy and
effective attribute development among graduates, can be observed. Hence, it is a
considerable test that requires focus after observing the value of the reflexive practice.
It is further an important asset when the time, energy and effort of the teachers or the
preservice teachers are devoted. Rather than merely focusing on what a teacher does,
the teacher training and teaching practicum program must focus on who the teacher is
and how it weighs the teaching and learning process as well as provide understanding
and activities that enable them to become critically reflexive and to transform
knowledge into practice.

However, criticisms often arise when universities implement teacher education
programmes that disconnect theory from real classroom practice (Unver, 2014;
Levine, 2011; Beck & Kosnik, 2002; Fraser, 2007; Mugaloglu & Doganca, 2009).
Similarly, Ronfeldt & Reiniger (2012) showed that it was not the length of the
teaching practicum that was associated with preservice teacher' perceptions of
instructional preparedness or their self-efficacy but the quality of perceived support.
Thus, appropriate support mechanisms (Gurvitch & Metzler, 2009) during practical
phases are essential for Student teacher’ skill acquisition. In Thailand, teacher
education programs do not prepare future teachers to develop their potential in critical
and reflexive thinking in the teaching practice. Thai teachers have many problems
transferring theoretical knowledge into practice since the teachers lacked of precise

knowledge and comprehension in thinking process as well as technique of learning



management for developing the students’ analytical thinking (Art-in, 2011; Kamanee,
2003). There is also a lack of recognition of a teacher’s reflective practice, and the
programs tend to rely primarily on top-down models of school reforms. Moreover,
Chantana (2010) also found that the problem in Thailand’s teacher education
programs is the ambiguous direction and profound effect of business on education.
The teacher will engage in unexamined judgments, interpretations, assumptions, and
expectations unless they are involved in critical reflection and reflexivity.

The fact that Thai teacher education programmes are too technocratic and
highly dependent on top-down models of the reformation in schools proves that they
are not comprehensive enough for future teachers to develop their potential in critical
and reflexive thinking in teaching (Art-in, 2015; Chantana, 2010). Such programs
should not only focus on training skills but must also provide understanding and
activities that enable future teachers to become critically reflexive and able to
transform knowledge into practice. These are the fundamental characteristics of a
Murabbi, the critical Islamic pedagogue that best exemplify an ideal teacher who
personalizes knowledge.

The starting point for engagement with theory should be the knowledge,
attitudes, and experiences that students bring, and that engagement must then make
meaningful links between the taught and experiential aspects of the program. It is
critical to build an attitude of willingness to learn from experience in changing
circumstances and uncertainties (Costache, Becker, Staub, Mainhard, 2019;
Korthagen, Kessels, Koster, Lagerwerf & Wubbels, 2008). Another study by
Kayaoglu, Erbay & Saglamel (2016) who conducted on novice teachers in Turkey
towards reflective practice in English as a foreign-language also showed that

reflective practice may be challenging in terms of emotions for a novice teacher as it



may be hard to confront an outsider’s view. The results point to beneficial impact of
the self-initiated reflection on the way to teachers’ continuous professional
development.

Self-inspection is a critical process in which an individual’s biases,
assumptions, ideological predispositions, and inclination consider the student-teachers
as a component of the existing environment and community events they are working
in, and acknowledge that they have a part to play in contributing to that setting,
context, and phenomena. The term reflexivity, with its focus on dialogue and
engagement, captures this process of critical self-inspection, action, and contribution

(Ryan, 2019).

1.3 BACKGROUND OF THE STUDY

Reflexivity guides teachers’ approach to working with students in which they may use
their own experience as an offset point to becoming teachers. This approach is enacted
by creating new experiences designed to have students to question, reflect on, and
restructure their preconceptions. Past experiences often need to be restructured and
reflected upon with the aim of an improved response. Implicit in such an approach is a
balance between safety and challenge, planning of experiences, strong relations with
schools and centers, and integration of theory and practice (Korthagen et al., 2008).
The link between theory and practice and having students reflect on their teaching and
the links to teach components of the program would inform their actions, which in
turn, develop understanding. It is an evidence-based cycle that is a powerful learning
tool for students. Making sense of learning and refining practice becomes an active

and meaningful process, particularly when embedded in a community of practice.



Moreover, reflexivity sets goals for evaluation and change to accomplish
understanding through a dynamic analysis of past situations, events, and products that
lead to change in thought or behaviors. In fact, it helps a teacher to become more
aware of his/her knowledge limitations, of how organizational practices are affected
by the behavior, of how his/her presence and perception control knowledge and
actions, and why such practices might pay no attention to groups or ignore individuals
(Marzano, Boogren, Heflebower, Kanold-Mcintyre, & Pickering, 2012) . It allows an
understanding of how a teacher relates to others and silhouette organizational realities,
common practices, and ways of interaction. Thus, teachers should realize that they are
the key in designing the environment, and should start to decisively consider the
situation and relationships rather than just retorting to them, and assist in the
evaluation of ethical ways for linking (Cunliffe, 2009).

When educators critically reflect and continue for reflexivity, it develops a
strategy that emerges as an active practice and constructs transformative education
(Freese, 1999; Hoban & Hastings, 2006; Kreber, 2005; Randle &Tilander, 2007;
Watts & Lawson, 2009). According to Mezirow (1990), critical reflection is the
principal purpose of adult education in which transformative learning can be achieved
by studying assumptions and presupposition. He believed how transformation is the
process of involving critically question how and why we developed -certain
presupposition, reformulating the understanding that contains discriminating, allow a
person to make own decision and judgment and thus motivate us to better understand
the meaning of their experience.

Unlike day-to-day reflection, reflexivity will include why particular pattern of
thoughts and inquiring occur rather than only questioning how to teach. As a result, it

can transform teachers’ perception and conceptual codes, assumptions, beliefs,



attitudes, and the perceptual and conceptual codes that used to bound the thinking
patterns (Ostorga, 2006). What is more important in this area of teachers’ professional
development is to allow teachers to critically analyze every interaction and
assumption which is beyond the classroom setting as a means of their professional
development.

To establish the basis for emancipatory practice based on a sociologically
driven critical reflexive practice on traditional reflective practice, this study also
employs the critical analysis of Neilson and Pascal (2012). According to them, an
educator must include the concerns of anticipation or planning. These include
reflection-for-practice, taking larger consideration of the process of meaning-making,
going beyond individualism to appreciate the significance of the broader social
context, incorporating a far better understanding of the critical role of power, being
distinctive of the relationship between reflection and reflexivity, and finally, crucially
reconstructing a critical approach. The said approach altogether must address
interrelationships between the finest detailed aspects of criticality. Eventually, the
current study focuses on the reflexive practice of preservice teachers and how its
effect on their empowerment as well as the application of learned theories into

teaching apprenticeship within the concept of transformative education.

1.3.1 Reflection, Critical Reflection, and Reflexive Practice

It is necessary to clarify what the terms reflection, critical reflection, and reflexive
practice mean and how they differ from one another. These terms are frequently
misunderstood and have been erroneously imagined to have the same meaning.
Reflection is a thinking process to recall experience in order to construct knowledge

about oneself and the word. Individuals reflect on their actions instantly (reflection-in-



action) or at an appropriate opportunity after the event (reflection-on-action). It thus
becomes an informed practice that exceeds routine actions with lesser thought or
analysis (Schon, 1974).

When individuals begin to analyze, reassess, and question their experiences
generally with a wider perspective as the content of improvement, it is called the
practice of critical reflection. Meanwhile, reflexivity involves introspection and
dynamic analysis of the precedent situation and action events. It is further combined
with intrinsic end results for critical review and revisions to expedite the level of
understanding which could pilot to change on thought and behaviors (Ryan, 2019;
2005).

Reflexivity is affected because of the changing environment and varying
participants (Marzano, Boogren, Heflebower, Kanold-Mclintyre, & Pickering, 2012).
Teachers examine their exchanges through introspection to determine whether they
were reflexive. While going through the reflective mode, it occurs that the teachers
reflect on feelings, thoughts, and verbal and nonverbal elements trailing to the actions.
Coghlan and Brannick (2005) also add that the reflective process associates with
normative states in social, economic, and political realms and concerns a vision of
what ought to be.

Finlay and Gough (2003) find it easier to work on this idea as a scale. The two
extreme ends consist of reflection or thinking about an event relating to something
specific on one end and the other end positions reflexivity as an instant and active
process where continuing self-awareness is involved, while in the central point lies the

critical reflection (see Figure 1.1).



