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ABSTRACT

The present study sought to evaluate a pedagogical approach for an English language
proficiency course. It sought to investigate an understanding of the semantics of the
English modal system among a selected group of Thai EFL learners. It further evaluated
whether the use of authentic materials is effective in teaching the English modal system.
The research was conducted at Warakaminnuboon School, a secondary school in
Bangkok, Thailand. There were 30 subjects who participated in this study. The study
employed a time-series design. The subjects had pretests and posttests. The pretests,
which were administered dunng the first two weeks, required the subjects to write
essays on expository topics. All the subjects received the treatment (the use of authentic
materials) after the pretest period. After the treatment, the subjects were required to
write two further essays during the posttest period. A comparison of the means using
SPSS paired t-test was performed to investigate research question. In dealing with this,
the means of the occurrence of the coherent messages using English modals were
compared between the pretests and posttests. The findings of the study were (1) The use
of English modal system displayed by EFL students was at best sporadic. The subjects
in the study seemed to send as many incoherent messages as coherent messages
indicating that they did not have a real understanding of the English modal system. (2)
The use o f authentic materials had a significant e ffect in helping 1 earners reduce the
incorrect use of English modals as there was a significant difference in the means of
using modals in the subjects’ essays written before and after treatment. Findings were
interpreted in terms of existing research on the use of authentic materials. Limitation
and teaching implication are also highlighted.



H .” “» !

R NRVRHIPN 0T SO Ry S SN e S B CH I PIN I bl e e J s
AV G O g sy ) U e 5L A e o RN Bl 3 saeldl JLodU
VRN VIFE T S W6 Y N IUUE WIPH 52 Aul )l Wb 43, (Thai EFL learners) Al 3RS
T B N B T D I By
Ol past) phal ol paaat Ll ¢ 8,S5L 3 d gl A *3 «(Warakaninnuboon)
& (posttests) sy (pretests) ald ol Lt o) =L cU>, (time-series design) i)
ey WS W e 3 b 8D ¢ Bl Sl sy L
U1 (ndlia] (ns g g0 RS ogre (b 5 am iloW olyald Ll o 05 ¢ ¢ L s
phszal sy (Means) (gl Jaw gl 1 2Y g 3,0 Lol ¢ L Baad)l LW ks
v iVl ) el da ) &l sl L S s aaslaSanY SPSS paired t-test 5Lt
Gl pil jabnsy B AAY Bl 3 Sasldd JWU gl (3 Raadly ALd o LYl
s pby pdaiie U bl b e Lo 1o 0 B2 3 Saelldl JUa plaszd (1) @
Lt Ao ol st 5 (2) ddY) § sasledl JW gag pis Jo Ja L ey
bl 3 sl G Py Gasbll JWdU galisiad (3 OB slasl i 3 U gl
LoVl Jlanzal 3 0 SV slasYh g saeldl S (adlally (el plasecad Gy o)
gl 03y koY1 il 3 ABLD S e Bla) Gl il JUE ¢ 03y Lot

et Gl e ad )l eda T Ol 2l )

1i



APPROVAL PAGE

I certify that I have supervised and read this study and that in my opinion it conforms to
acceptable standards of scholarly presentation and is full adequate, in scope and quality,
as a thesis for the degree of Master of Human Sciences (Teaching English as a Second

Language).
Aee T Vare

Adnan E. Hare
Supervisor

I certify that I have read this study and that in my opinion it conforms to acceptable
standards of scholarly presentation and is full adequate, in scope and quality, as a thesis
for the degree of Master of Human Sciences (Teaching English as a Second Language).

AinolM. Zubairi
Examiner

This thesis was submitted to the Department of English Language and Literature and 1s
accepted as partial fulfilment o f the requirement for the d egree o f M aster o f Human
Sciences (Teaching English as a Second Language).

Zahariah Pilus

Head, Department of English Language and
Literature

This thesis was submitted to the Kulliyyah of Islamic Revealed Knowledge and Human
Sciences and is accepted as partial fulfilment of the requirement for the degree of
Master of Human Sciences (Teaching English as a Second Language).

HaziZan M4. Noon
De#n, Kulliyyah of Islamic Revealed
owledge and Human Sciences




DECLARATION

I hereby declare that this thesis is the result of my own investigation, except where
otherwise stated. Other sources are acknowledgement by footnotes giving explicit

references and a bibliography is appended.

Name: Radiyah Nidehah



INTERNATIONAL ISLAMIC UNIVERSITY MALAYSIA

DECLARATION OF COPYRIGHT AND AFFIRMATION OF FAIR USE OF
UNPUBLISHED RESERCH

Copyright © 2005 by Radiyah Nidehah. All nghts reserved.
THE EFFECTIVENESS OF USING AUTHENTIC MATERIALS IN TEACHING
ENGLISH MODALS TO THAI EFL STUDENTS
No part of this unpublished research may be reproduced or utilized in any form or by
any means (mechanical, electronic or other), including photocopying or recording,

without permission in writing from the research except as provided below.

1. Any materials contained in or derived from this unpublished research may only be
used by others in their writing with due acknowledgement.

2. TTUM or its library will have the right to make copies (print or electronic) for
institutional or academic purposes but not for general sale.

3. The ITUM Library will have the right to make and supply copies of this
unpublished research if requested by other university or research libraries.

Affirmed by Radiyah Nidehah

........... M‘fﬂh 22 Decenmber awor

Signature Date

vi




Dedicated to
Special persons in my life
My father Nimae Nidehah

My mother Marian Nidehah

vii



ACKNOWLEDGEMENTS

My thesis would not be completed without the mercy from God. Hence, I would like to
express my gratitude to the most Merciful, Allah Subhanahu Wa Ta’ Ala. From him I

received the strength and patience in completing my thesis.

I would like to express my special thanks to my supervisor, Dr. Adnan E. Hare for his
supervision and advice in completing the whole thesis, from the proposal till the end of

the thesis writing.

This thesis would not have been completed without the assistance from the teachers
from the Warakaminnuboon School where I had conducted my thesis. I would like to
thank Dr. Somboon Anurakwong for giving the chance for me to conduct this résearch
in his school, and Achan Pornjarus Wongkul, teacher from class 5/2 from

Warakaminnuboon School for your kind assistance.
My thanks also go to all students from Warakanimnuboon School for being my subjects
for this research. Thank you my friend Nunania, for your assistance during the

collection of all data, as well as to Vasana for all the support.

I am thankful to my dearest parents for their support in giving me patience in

completing this research successfully.

viil



LIST OF TABLES

Table No.

1. English Modal form

2. Modals auxiliaries and their meanings (Lock 1996)

3. A time- series design of the study

4. Pretests and posttests study design

5. Subjects’ pretests and posttests topics

6. Coherent and incoherent messages

7. Subjects’ use of modals in written communication

8. Subjects’ use of modals of likelihood

9. Subjects’ use of modals requirement of obligation

10. Subjects’ use of modals requirement of necessary

11. Subjects’ use of modals of frequency

12. Subjects’ use of modals of inclination

13. Subjects’ use of modals of ability

14. Subjects’ use of modals of potentiality

15. Subjects’ overall use of English modal system

16. Subjects' Use of English Modals of Likelihood of Prediction after
Treatment

17. Results of analysis of the Use of English Modals of Likelihood of
Prediction Between Posttests and Pretests

18.  Subjects' Use of Modals of Requirement of Obligation after Treatment

19. Subjects' Use of Modals of Requirement of Necessity after Treatment

20. Results of analysis of the Use of English Modals of Requirement

21. Subjects' Use of Modals of Frequency after Treatment

22. Results of analysis of English Modals of Frequency

23. Subjects' Use Modals of Inclination after Treatment

24.  Results of Analysis of English Modals of Inclination between Pretests
and Posttests

25. Subjects' Use of Modals of Ability after treatment

26. Subjects' Use of Modals of Potentiality after treatment

27.  Results of analysis of the Use of English Modals of Ability and
Potentiality Between Pretests and Posttests

28. Overall Results of the Analysis of the Use of English Modal System

Before and After Exposure to the Use of Authentic Materials

xi

Page

16
17
32
33
33
43
44
45
46
47
48
48
49
49
50

51

52
53
55
55
56
57
58

59
59
60
60

61



CHAPTER ONE

INTRODUCTION

Introduction

Teaching materials are a key component in most language programs. Whether the
teacher uses a textbook, institutionally prepared materials, or makes use of his or her
own materials, instructional materials generally serve as the basis for much of the
language input learners receive and the language practice that occurs in the classroom.
Some teachers use published instructional materials as their primary teaching
resource. This is because the materials provide the basis for the content of lessons, the
balance of skills taught, and the kinds of language practice students take part in
(Richards, 2002). In other situations, materials serve primarily to supplement the
teacher's instruction. For learners, materials may provide the major source of contact
they have with the language apart from the teacher. Hence, the role and uses of

materials in a language program are significant aspect of language curriculum

development.

Essentially, any work purporting to give an overview of resources for the classroom
must refer to the wealth of materials produced regularly for and by teachers to enable
them to do the job most effectively, and with the most suitable equipment for the
courses as they are perceived at the time. Smalley & Morris (1993), in referring to the
same idea, suggested that as philosophies of language learning evolve, so the teaching

materials must respond to new classroom needs.



The general consensus indicates that the use of particular types of matenals and
resources is determined to some extent by methodological considerations. In other
words, good teaching practice is characterized by a balanced and purposeful use of
particular types of materials, and resources have the potential to enhance, support and
structure learning. In fact, Nunan (1985) cited in (Pachler & Field 1997) outlined
some characteristics that matenals should have:

e Materials should be clearly linked to the curriculum they serve;

e Materials should be authentic in terms of text and task;

e Matenals should stimulate interaction;

e Materials should allow learners to focus on formal aspects of the language;

e Materials should encourage learners to develop learning skills, and skills in

learning-how-to-learn;
e Materials should encourage learners to apply their developing language skills

to the world beyond the classroom.

It seems that the materials produced in the greatest numbers and those most familiar to
teachers are textbooks (Dask, 1988). A foreign or second language textbook is
designed to provide basic coursework and explanation about how the language works.
Different textbooks reflect different approaches to language teaching and learning. As
a rule, older textbooks emphasized grammar, reading, and translation. The textbooks
of the 1950s and 1960s usually focused on listening and speaking. In the 1970s,
textbooks became somewhat more eclectic, combining elements of several different
approaches. Today, textbooks are generally written with the development of
communicative competence in mind, that is, with on emphasis on the ability to use

language in practical situations (Rubin & Thomson, 1982).



Whatever the textbook, it will not contain everything to be covered in a course;
neither will all its explanations strictly coincide with those of the teacher. It is
important to realize that our textbook is merely one printed source of information
about the foreign language, albeit a very i mportant one. Bowers & Brumfit (1991)
contended that choosing materials for a course is always worrying. As more and more
new books appear on the market, as more and more methods are recommended, our
choice grows. Many teachers feel that their main problem is finding the right
materials: if they only had a good book, how much better their teaching would be!
Instead of participating in the day-to-day decisions that have to be made about what to
teach and how to teach it, it is easy to just sit back and operate the system, secure in
the belief that the wise and virtuous people who produced the textbook knew what
was good for us. Unfortunately, this is rarely the case. Even with the best teaching
materials it is an inefficient approach - no course book contains exactly what 1s
required for a particular individual or class. Taking note of such criticism, course
books reflect the writer's own preferred methodology. Grammar, for example, can be
presented inductively or d eductively but there tends nottobe a choice o f methods
within one course book. The readings in textbooks are frequently written by the
authors merely to illustrate points of form, and frequently lack interest and grace, as
well as authenticity (Dask 1988; Richards 2002). When students are locked in to
examining uninteresting readings, and then have to do exercises and write an essay on
an assigned topie, trying to do exactly what the teacher wants, then it is no wonder
that there is not much engagement with language or with the urge to use language to
communicate. And textbooks are sometimes a very long way indeed from reflecting
the needs and interests o f students. As approaches change, w e expect our books to

reflect and incorporate current theones.



Crawford (1994) cited in Richards (2002) discussed the advantages and disadvantages
of the use o f commercial textbooks in teaching. T extbooks provide structure and a
syllabus for a program; help standardize instruction; maintain quality; provide a
variety of learning resources; are efficient; can provide effective language models and
mput; can train teachers; and they are visually appealing. However, there are also
potential mnegative effects of commercial textbooks. Textbooks may contain
inauthentic language (see Widdowson 1976); they may distort content; they may not

reflect students' needs; and finally they can deskill teachers.

From many linguists' points of view, it seems that instructional materials should be
authentic. This can be seen from what Crawford (1994) has also discussed. According
to the author (Crawford, 1994), language in an instructional material should be
functional and must be contextualized. Furthermore, the language development should

require learner engagement in purposeful use of language, and the language should be

realistic and authentic.

Thus, authenticity is an important element that needs to be considered in selecting and
choosing materials. With the onset of the communicative movement a greater
awareness of the need to develop students' skills for the real world has meant that
teachers endeavour to simulate this world in the classroom. One way of doing this has
been to use authentic materials, in the expectation that exposing students to the
language of the real world will help them acquire an effective productive and
receptive competence in the target language. In other words, the use of authentic texts,
embracing both the wrtten and spoken word, helps to bridge the gap between

classroom knowledge and student's capacity to participate in real world events.



Tomlinson (1998) defines an authentic text as one created to fulfill some social
purpose in the language community in which it was produced. In other words,
authentic materials refer to materials which are used in genuine communication in the
real world, which are not specifically prepared for the teaching and leamning of

English (Macdonal & Badger, 2000).

There is now a consensus in language teaching that the use of authentic materials in
the classroom is beneficial to the learning process. Thus, this idea initiates the
objective of this study: that is, to demonstrate that the use of authentic materials with a
group of students will help them to improve their fluency in written language.
However, we are also prone to see the drawback of this approach as it is still being

researched and that it needs a longitudinal study of its kind to see the desired result.

Background of the study

From 1913, when English was first introduced into the Thai public school curriculum,
until 1977, when attempts were made to remove it, English was a required subject of
instruction beginning in the fifth year of primary school. As the country's population
expanded, and with it schools enrolment, so did the number of English learners. This
increase, however, was not accompanied by a similar expansion of the pool of

qualified teachers. As a result, English instruction suffered.

In Thailand, especially at the primary and secondary level, syllabus and text have been
synonymous terms, since one Govemment-prescribed text has generally been used

throughout the system and the language points therein have formed the basis for



syllabus descriptions and outlines, as well as examinations for evaluating knowledge

of learners completing the curriculum.

In reference to English, English is the major foreign language taught in Thai
secondary schools and success in the study of English to some degree affects
opportunities for tertiary education. Although most tertiary education in Thailand is
through the medium of the Thai language, entry to some universities and to some
courses depends on learners’ proficiency in English. Usually this proficiency is
measured by a pre-university examination. In the Thai education system, in order to
study in the government universities or even some private universities, learners need
to pass the University Entrance Test. Learners with similar proficiency in other
subjects but with high proficiency in English have more opportunity to enter the
faculty of their choice. In the case of English, the areas needed to be integrated into
the English language lessons are the four language skills ( writing, reading, speaking
and listening), the three components in the language content { vocabulary, grammar

and pronunciation), as well as knowledge from other subjects and moral values.

However, in an EFL country like Thailand where English language is taught as a
foreign language, the teaching of how to use English appropriately is still rarely
exposed to students since they are usually exposed to forms. This can be seen from
textbooks used in the curriculum. The general view of the text used in the primary and
secondary schools is that it is well-written, nicely printed, linguistically and
technically sound, and pedagogical dull. Its products, while "knowing" some English,
are, for the most part, incapable of utilizing that knowledge. Pupils leaving the system

after completing primary school generally left English behind as well; those going to



secondary level are usually in need of remedial instruction to reteach poorly-leamned,
taught-but-unlearmed, or leamed bui-forgotten points. In sum, texts do not, to some
extent, lead toward an effective program of English. Thai secondary schools, on the
other hand, make use of a variety of recommended course books, which aim at
developing the generally useful common core knowledge of English, that is the in
dispensable basis for further learning. The demands of university study however go
further than this. T he requirement for knowledge o f the use o f appropriate English
generally occurs in two situations. Most immediately, 1t occurs in the English sections
of the university entrance examinations, and (probably less importantly) it occurs in
the additional reading in English that learners may be expected to do in their

university courses (Klinmanee & Sopprasong, 1997).

Statement of the Problem

With the introduction of the Communicational Syllabus in Thai Upper Secondary
schools some years back (1989) in which communicative competence (i.e. the ability
to understand and use. language appropriately in a given situation) is emphasized,
developing students' communicative ability has become a difficult task. To some
extent, in an EFL country like Thailand, the emphasis on grammar is still important
tor the most components of English language teaching. Teachers realize that the
learning and teaching of grammar and vocabulary are align the most time-consuming
and burdensome of all areas involved in the study of language. One of the most
difficult grammatical systems is English modals (in Halliday's (1985) terms). The
system of English modais has been a continuing source of interest to many researchers
as it presents problems, which resist completely satisfying solutions. This is because

they are one of the most difficult areas of English grammar (Palmer, 1990). The



problem lies not in the surface positioning of the modals nor in their wide range of
meanings, but in associating the right moda! with the right meaning. A modal can
have more than one meaning and each meaning is a member of an inter-related
system. ESL students are confused as to which modal to use in expressing their
intended messages. This addresses the importance of meaning of English modals that
most ESL/EFL students always overlook. The present study investigates whether the
use of authentic materials heips EFL students in understanding language use: hence, in

understanding the English modal system.

Most of the teaching has been increasingly dominated by the ubiquitous workbooks
chumed out regularly by commercial publishing houses and these provide exhaustive
exercises in identifying functions and producing appropriate language forms in given
situations to prepare students for the examination. The big question is, at the end of it
all, are the students able to communicate appropriately? We are faced with the
problem of the unreality of the exercises in the workbooks on the one hand, and the
reality that what they have learmmed in the classroom will not be put to use outside as a
result of the dominance of the national language as the langnage of everyday
communication. The researcher believes that one way to improve the effectiveness in

teaching English modals is through the use of authentic materials.

Significance of the Study

In the last two decades various new aspects of applied linguistics have appeared.
Linguists have realized that language use means more than dealing with pure
linguistic elements such as vocabulary and grammar. The psychological background

and the social context of the message have become important for a real understanding



of language structure. Awareness of this development has found its way to many
institutes that deal with foreign language teaching. Thus, this study suggests to
teachers that if they paid particular atiention to how and when certain language forms
were used, they would be able to help their students to communicate competently in
English language. Sometimes teachers feel something related to their teaching has
gone wrong. This is not to say that teachers have given up. We still have the firm
belief that students can be taught how to communicate provided that our teaching 1s

informed by an understanding of how communication works.

Furthermore, it is expected that the findings of the study will enable teachers to gain
an insight into how to teach one of the most difficult English grammatical systems,
that is, the English modal system. It is also hoped that this will allow teachers to plan
more efficient strategies for the teaching of English modals, as well as identify the

arcas to which greater attention needs to be paid.

The Purpose of the Study - Research Questions
The present study seeks to investigate how Thai students learn English modals. It will
further seek to evaluate the effectiveness of using authentic materials in teaching
English modals. It will derive empirical evidence of how this knowledge affects the
leamners' understanding of the English modal system. The study is designed to
investigate the following research questions:

1. To what extent do Thai students display an understanding of the semantics of

the English modal system in written communication?
2. s there a statistically significant difference in the appropriate use of English

modals in written communication before and after the use of authentic texts?



CHAPTER TWO

LITERATURE REVIEW

The purpose of this study is to investigate the extent that Thai learners display their
understanding the system of English modals. It will further illustrate the effectiveness
of using authentic materials in teaching this grammatical system. In finding out some
results, there must be some concepts related to this field. This chapter is built up on
citations from concepts related to the study and current research findings over the last
decades. This broad evaluation of literature is organized into four categories: language
form and function in language learning and teaching; the English modal system;
defining authentic materials; and the use of authentic materials in language learning

and teaching.

Language Form and Function in Language Learning and Teaching

In all languages form and meaning are closely related. Little, Devitt & Singleton
(1991) pointed out that it 1s true that we often succeed in communicating our intended
meanings despite formal inadequacies of one kind or another - this frequently happens
to all of us not only in foreign languages but also in our first language. However, there
1s a point beyond which disregard of grammatical form virtually guarantees a
breakdown in communication. In a very real sense communication depends on

grammar.

Because meaning and form are closely related, a central part of the communicative

purpose is to discover means of enabling learners to understand more acutely how the

10



forms of their target language are organized in the creation of meaning. In fact, the
concept o f 1anguage functions has b een highly influential in language teaching and
learning (Cook, 1985). A preliminary point that needs to be established is that

language functions are in some way psychologically real to the second language

learners.

Lay persons, language learners, and many teachers themselves would probably see the
central pedagogical role of the language teacher as the teaching of grammar, and the
correcting of leamers’ errors. However, the place of grammar in the language
classroom is currently rather uncertain. This uncertainty has been brought about with
the development of communicative approaches to language teaching, along with

theoretical and empirical insights from second language acquisition research (Nunan,

1991)

McDonough & Shaw (1993) in referring to the same line, pointed out that particularly
in the early days of enthusiasm for the new communicative movement, there was
sometimes a tendency to regard the d esign o f c ommunicative m aterials as the only
way forward, and to polarize “function versus grammar” as if they were somehow in
apposition. A moment’s thought will show that this is not a very balanced perspective,
indeed one that is entirely incorrect. It is clearly not possible to engage in purposeful

communication in a language without being able to formulate the structures of that

language as well.

The authors made a further contribution by noting that it is possible for most teachers

to think of classroom situations where grammar practice takes place with very little

11



reference to everyday reality, where leamers rehearse patterns simply in order to get
them right rather than to express meaning. We need, then, to be a little cautious here,
because there is no reason in principle why grammar practice should not be placed in
a communicative context, and functional practice take place only as a list of separate
and decontextualized items. Taking note of this argument, language function and
language form, then, are not an isolation operation but part of a network of
interconnected factors. Both form and function need to be taken into account in

materials which use communicative concepts as their design principle as well.

Rather than insisting on a clear distinction between grammatical and ungrammatical
forms, L ock (1996) c ontended that the focus is usually on the appropriateness of a
form for a particular communicative purpose in a particular context. He also suggested
that the primary concern is with the functions of structures and their constituents and
with their meanings in context. A grammarian interested in this kind of description is

likely to use data from authentic texts in specific contexts.

Cadlin and Mercer (1996) point out that in textbooks, grammar is very often presented
out of context. Learners are given isolated sentences, which they are expected to
internalize through exercises involving repetition, manipulating, and grammatical
transformation. These exercises are designed to provide learners with formal,
declarative mastery, but uniess they provide opportunities for learners to explore
grammatical structures in context, they make the task of developing procedural skill -
being able to use the language for communication - more difficult than it needs to be.
This is because learners are denied the opportunity of seeing the systematic

relationships that exist between form, meaning, and use.



Rao (1999) further illustrates that instead of teaching grammar as an end, and drilling
patterns for their own sake, it is quite necessary to relate grammar teaching to
meaning and use. In other words, language structure practice should be given in
contexts which involve some basic principles of appropriateness. So it is fitting that
English teaching should be done in such a way that it is at least partly
communicatively oriented, so that the students can equip themselves with appropriate
language use. In teaching grammar, for example, Rao (1999) suggests that it is
important to make the language situations and language material as realistic as
possible; and instances of artificiality and contrivance ought to be made as
unobtrusive as possible. Immediately after supplying students with adequate
explanation of grammar function, the teacher should provide them with suitable
situations to practice the rules so that the students can ultimately use them in real life.
For instance, modal auxiliaries is one of the knottiest problems. It is not sufficient to
paraphrase the modals like “can” and “may” by “possible”; what should be made clear

is that the two modals are not synonyms and there are contexts in which only one of

them is appropriate.

As teachers, we need to help learners see that effective communication involves
achieving harmony between functional interpretation and formal appropriacy
(Halliday 1981) by giving them practice that dramatize the relationship between
grammatical items and the contexts. In fact, the notion of ‘“context” has always
generated a great deal of excitement amongst language teachers who thought that if
they paid particular attention to how and when certain language forms were used, they
would be able to help their students to communicate competently in a foreign

language. Instead, teachers have been confronted with lists of ‘functions’ categorized

13



under headings somewhat arbitrarily linked to imagined communicative situations. As
a result of language being broken down into unintegrated parts, applied linguists have
not helped teachers and failed to do what Widdowson (1979:59), cited in Wolf (1999),
argued should be the goal of the applied linguist namely: ‘To specify the nature of
different communicative acts, the way they are realized, the way they combine in

different varieties of language use.

If learners are not given opportunities to explore grammar in context, it will be
difficult for them to see how and why certain forms are used to express different
communicative meanings. We need to supplement form-focused exercises with an
approach that dramatizes for leamers the fact that different forms enable them to
express different meanings. This means that grammar allows them to make meanings
of increasingly sophisticated kinds in order to communicate their own attitude towards
events and affairs (Cadlin and Mercer, 1996). Unfortunately, many courses fail to
make clear the relationship between form and function. Learners are taught about the
forms, but not how to use them to communicate meaning. If the communicative value
of altermative grammatical forms is not made clear to learners, they come away from

the classroom with the impression that the alternative forms exist merely to make

things difficult for them.

The English Modal System
The system of English modals has been a continuing source of interest to many
researchers as it presents problems which resist completely satisfying solutions. Many

pages, chapters, even books, have been written about the modal auxiliary verbs in



