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ABSTRACT

Research to present effective approaches to language teaching is an
ongoing movement. This study explores the notion of a learner- centred
technique of learning English and explains the relevance of using literary
materials as a resource for language learning. The study examines how
students can have a new perspective of learning through the cooperative
language learning technique and provides tasks based on literary materials as
resource. This orientation of learning entails a paradigmatic shift from the
transmission model of teaching to a process orientated participatory model,
seeing learners as active agents in their learning. Classroom observations,
interviews and a questionnaire were the instruments used in this research. The
observations examined interactions under four main headings: Pedagogical
Moves, Social Skills, Rhetorical Acts and Teacher Talk. Fourteen different
categories were examined. The questionnaire inquired into the learners’
learning preferences and the interviews and certain questions in the
questionnaire probed learners’ attitudes towards the use of literary materials
in the ESL classroom.

The t-Test statistical analysis of the data for observations demonstrated
significant differences for Pedagogical Moves, Social Skills and Rhetorical
Acts. In the Teacher Talk group there was no significant difference. The
analysis suggests that learners employ interactions that involve pedagogical
moves, social skills and rhetorical acts for the completion of tasks under the
cooperative language learning technique, while teacher talk is minimised as
she facilitates language learning. The results imply that there is a positive
inclination towards the learner-centred cooperative mode of language
learning.

Next, the paired t-Test results for the questionnaire data indicated
learners’ preference for the cooperative learning technique. To analyse
students’ attitudes towards the use of literary materials in the language
classroom, a percentage calculation indicated that 70% of the subjects
preferred the inclusion of literary materials in the ESL classroom while 30%
were not in favour.

There are some pedagogical implications from the findings of this
research. The teaching implications provided in this study do not intend to be
exhaustive but as a guide for teachers wishing to take this aspect of teaching.

1i




2|=‘“ .!

B e L L AL i) o s
sl ._u.J lJ.q_.a.. q_.rﬂs 2yl Jlaaznl iy & o Bl ls oyl 2

_JMIJ‘,':-‘_?— ""I'"”""“ F#l.LJJJ-I~lﬂ.JLu?JIL"JJM5.‘.;'M|J-AJIﬂMwLASH
= S s o _mlh | pan 2aWh st oo o o] #Jay ¢ g gl mﬁa ket

idee lepsn Jle ;J-J*_;—-J*J-JIJL-JL:,_-LA-LSW J-l-wq-u-u
s thent HFlw il oils .V_L.c.l' o el ole L—_J,,.«.J.;:.J' PRty
amiS SALE Sy 0wVl ool iy il slialid fess &l
<Pedagogical moves ialadll DSl 1d s, ol dw ] s a5 A el
A5y . e pball $YS7 4 (Rhetorical acts i el S = (Social skills &slaz=Y1 ol gl
St 5 Sy Dz LS Litea L 0 2y s o83 50T (6
pue w—hmudmlumd '&l@w?' ..E:m;_a‘}'majl..:a fi;,._..jn:.d!
A0 S iy d by Gl J gt b RsY1 sty Jlassd

el S o 5 Y Slalial sy Jlas Yl Ll gl
PG | A T e E U L U TP g B R PN )
Tl LS s S O gty e 0 O )
m bl oo aadl g Dbl I JLST] 2 Al & el DS Ay Rz VI i
o 3y g piladl iy el ;J.L ﬁ...J u.a_, L%l o7 Jeliay Lay ¢ g slazll il
.l *J.-u iles ,._...,.JL Tanedl Sl Yl o el

palaze ul.....a.ﬂ.n e S shye 8 el SUel SLoslants OF S5 by
_JJ_&@LS_IMJ?]-Yl_,AJ'- 'fy-uu.a."m'lul_}n.bum gJLt..llr._s.n.... L..:.H.-
= alll ,_J.,u ._:_,_n....‘: _,:__t 4_..1.*5}' .b'i)_...j'l ‘L:-.-ﬂ ._h_}..,....nm ‘_,_u.‘_d a Y ol L_F,_._.J Fagm
25 00 Y YT e Ly (0 T sy Bl

il .Ll'n.l_.a'L_.d...llﬂ..J ,J' ....L_,g..JI <, sL..q..la_llLJ....L..a...ll ,gr_-_-;l._‘_w;.._. E“"f"":

q " -uH
el 3 iUl oda ;L-_L_JE & ot s il :uL,l.s _J.<_., Wl b i petdl 2 Y

iii



APPROVAL PAGE

I certify that I have supervised and read this study and that in my opinion it conforms
to acceptable standards of scholarly presentation and is fully adequate, in scope and
quality, as a thesis for the degree of Master of Human Science in English as a Second
Language.

Nora Nasir _—~"

Supervisor
Date: (g /—7 /m

I certify that I have supervised and read this study and that in my opinion it conforms
to acceptable standards of scholarly presentation and is fully adequate, in scope and
quality, as a thesis for the degree of Master of Human Science in English as a Second

- Ao

Normala Othman*
Examiner
Date: [0 / 7 / LewO

This thesis was submitted to the Department of English Language and Literature and
is accepted as partial fulfilment of the requirements for the degree of Master of
Human Science in English as a Second Language.

M

Nuraihan Mat Daud
Head, Department of English Language and
Literature.

Date: !D/'—}/m

This thesis was submitted to the Kulliyah of Islamic Revealed Knowledge and Human
Sciences and is accepted as partial fulfilment of the requirements for the degree of
Master of Human Science in English as a Second Language.

i

Mohamed Aris Othman

Dean, Kullivah of Islamic Revealed Knowledge
and Human Sciencgs.

Date: /o / 7 / Aorv

iv



DECLARATION

I hereby state that this thesis is the result of my own investigations, except where
otherwise stated. Other sources are acknowledged by proper citations giving explicit
references and a bibliography is appended.

Name: Clamentine Mangalam




INTERNATIONAL ISLAMIC UNIVERSITY MALAYSIA

DECLARATION OF COPYRIGHT AND AFFIRMATION OF FAIR
USE OF UNPUBLISHED RESEARCH

Copyright © 2000 by Clamentine Mangalam. All rights reserved.

The Cooperative Language Learning Technique with Literature
as a Resource in a Malaysian ESL Classroom

No part of this unpublished research may be reproduced or utilised in any form or by
any means (mechanical, electronic or other), including photocopying or recording,
without permission in writing from the researcher except as provided below:

1. Any material contained in or derived from this unpublished research may only be
used by others in their writings with due acknowledgement.

2. IIUM or its library will have the right to make copies (print or electronic) for
institutional or academic purposes but not for general sale.

3. The ITUM Library will have the right to make and supply copies of this
unpublished research if requested by other university or research libraries.

4. The researcher will provide his/her latest address to the [TUM Library as and when
the address is changed.

5. The researcher will be contacted for permission to copy this unpublished research
for individuals at his/her postal/e-mail address available at the library. If the
researcher does not respond within ten weeks of the date of the letter, the ITUM
Library will use its discretion to supply a copy to the requester.

Affirmed by Clamentine Mangalam




ACKNOWLEDGEMENTS

To begin, I thank God for giving me the courage and strength to complete this
thesis against all odds and circumstances and through my busy schedule as a career
person, mother and wife.

My heartfelt thanks is extended to Dr. Nora Nasir, for her support and
confidence in me and for being a great supervisor. Thanks also go to Professor Dr.
Ahmad Mohd Hassani who initially supervised my thesis and is now retired from
ITUM. To Dr. Normala Othman, I extend my thanks and appreciation. Her
knowledgeable guidance and insights were indeed invaluable.

A very special thanks goes to Dr. Ali Ahmed Hussein, for his supervision of
my proposal.

A special thanks is due to Dr. Subramaniam Govindasamy, who has
encouraged and guided me and given me invaluable advice during my research. To
him I am most grateful.

My sincere thanks go to Dr. Nor Harun Abdul Karim, for his professional and
enlightening guidance on statistics. I am indeed grateful to him. A big thank you is
also due to Dr. Mahfooz Alam Ansari, who has helped me immensely.

My thanks is extended to Dr. Ronald Hicks, formerly of ITM Shah Alam, for
his invaluable advice during the writing of my proposal. I also wish to thank Mr.
Karuthan Chinna of ITM for his help on statistics and the use of the SPSS programme.

Thanks go to the afternoon supervisor of S.M. Taman S.E.A., Pn. Phua Ah
Eng, for permitting me to conduct my research at the premises. A thank you is also
due to Pn. Joy Goh, for allowing me to video tape and conduct observations of her
class. A big thank you to her students, who participated in my research.

For kindly translating the Arabic version of my abstract, thanks to Professor
Dr. Abdul Wahid Lulua. Thanks also go to Brother Azad Ali Ismael, for typing the
abstract.

I wish to acknowledge Professor Dr. Abdul Rashid Moten and Dr. Noraihan
Mat Daud. To them I convey my heartfelt thanks and appreciation for their support
and kindness.

Finally, my gratitude and thanks go to my husband, Mr. Sivarajah, for giving
me inspiration, for his patience, support and confidence in me and for his superb
operation of the computer. I also wish to thank my children, Albert Vijendran and
Aaron Vikram, for patiently awaiting the completion of my thesis. For their unfailing
Jove and sacrifice, I dedicate this book to my husband and children.

vii




TABLE OF CONTENTS

Page
Abstract of the ThesiS....c.ouiviiin e il
Abstract of the Thesis in ArabiC...........o.oiiiiiiiin i i1
Approval Page..... ..o v
DeClaration..........cooiuiiii i v
ACKNOWIEAZEMENTS. . ... oottt e, vii
List Of TableS. .. .vnieeii e X
LISt OF FIUIES. .. cvneneeet e, xi
CHAPTER ONE: INTRODUCTION
INtrOQUCHION. ... et e, 1
Background to the Study.........coviiiii 3
Statement of the Problem.............oooiiii 6
Objectives of the Study......ccovviiiiinii i 7
Research QUESHIONS. ... .ouitiii e e 8
Rationale of the StUAY.....ooooiiiiii e, 8
Significance of the Study.......coueniiiiiiii e 9
CHAPTER TWO: LITERATURE REVIEW
INtrodUCHION. .. e 13
Language Learning........cocouiuiuiiiniiii e e 13
Language Teaching .........coooiiiiiiiiii e 17
Cooperative Language Learning...........ccooiiviiiiiiiiiniiiieiiiiie e 20
The Teaching of Literature. ..........oooiiiiiiiiiii e 32
The New LIteratire. ....ovvt ittt 35
CHAPTER THREE: METHODOLOGY
| Es1ado o3[ 8 () s S 38
PIlot STUAY . .ottt e e 38
The Sample.....ooouini e 38
Data Collection InStrumentation. ..........cooveveii ittt eaee e, 40
L@ 1011 2 T 40
Description of the Observation Categories. ... . .cvouiieiiiiiiiiiiiiiiiie i, 42
QUESHIONNAITE. . ...\ttt 44
§ IS 4% (53 TP 45
ProCedUIe. ... e 46
Data ANALYSIS. . uvtet ettt e 47

viii




CHAPTER FOUR: ANALYSIS AND DISCUSSION OF DATA

INrOdUCHION. ...t e, 49
First Research QUEStON. ......vuvvtiniii i e 49
Pedagogical MOVES..........oiuiiiiii e, 49
Social SKIIIS. .. .., 53
ROEtOrICal ACES. .. . it 56
Teacher Talk........oooiii i e, 59
Conclusion of RESUILS......ouivinii e 62
Second Research QUEStION. .......ooovuiiiiiii e, 65
Third Research QUESHION. ......euvninie i 66
Classro0m OCCUITEICES. . .. .uvuentntt it ettt 68
Summary of FINAINGS.......o.oviuiiii e 75

CHAPTER FIVE: CONCLUSIONS AND

RECOMMENDATIONS

Learning and Teaching Implications.............co.vuiuiiniiiiiieiieeeieeieeea, 78
Current STTUATION. ..ot e 80
The Islamic Perspective. ........oouiriiiiiii e 81
Pedagogical Recommendations. ...........c..covuviuiiiiiiiiiiiii e 82
Limitations of the Study..........ooiiiiii 84
Suggestions for Further Research................ooooiii 84
BibliOgraphy. ... v vttt e 86
Appendix 1 Lesson 1 Traditional Technique..................cooviiiiiin, 93
Appendix 2 Lesson 2 Traditional Technique...............cooeiiiiiiiiiiiiiiiiinn 95
Appendix 3 Lesson 1 Cooperative Technique..............cooveviviiinniiiiiininenn... 97
Appendix 4 Lesson 2 Cooperative Technique............c.oooiviiiiiiiiiiiiii i, 106
Appendix 5 Checklist for Interaction Analysis..........ccocvevviiiiiiiiiniiinininienn, 111
Appendix 6 Data Analysis Flow Chart..............o.oooiiiiiii 112
Appendix 7 Unstructured Interview QUESLIONS..........ovvvviniiiiniiiinninianeeneen, 113
Appendix 8 QUESHIONNAITE. .. ...uuuitii i 114

ix




LIST OF TABLES

Table Page
3.1 Distribution of Subjects (N=10). 40
3.2 Frequency of Observations. 42
4.1 Frequency counts for the two techniques observed. 50
42 Student Performance (Pedagogical Moves) based on 50
the different techniques used.
4.3 Percentages of observed frequencies (Pedagogical 51
Moves) for the Cooperative and Traditional
Techniques.
4.4 Frequency counts for the two techniques observed. 53
4.5 Student Performance (Social Skills) based on the 53

different techniques used.

4.6 Percentages of observed frequencies (Social Skills) for 54
the Cooperative and Traditional Techniques.

4.7 Frequency counts for the two techniques used. 56

4.8 Student Performance (Rhetorical Acts) based on the 56
different techniques used.

4.9 Percentages of observed frequencies (Rhetorical Acts) 57
for the Cooperative and Traditional Techniques.

4.10 Frequency counts for the two techniques used. 59

4.11 Student Performance (Teacher Talk) based on the 59
different techniques used.

4.12 Percentages of observed fréquencies (Teacher Talk) 60
for the Cooperative and Traditional Techniques.

4.13(a) Paired Samples Statistics. 66

4.13(b) Paired Samples Test. 66

4.14 Percentages of responses for Literary Materials. 67




LIST OF FIGURES

Figure Page

1.1 An illustration of the levels in secondary schools, the 6
levels where the Class Reader Programme (CRP) is
used and the levels where literature is an optional
subject.

4.1 Percentages of Pedagogical Moves Categories in 52
Relation to Cooperative and Traditional Techniques

4.2 Percentages of Social Skills Categories in Relation to 55
Cooperative and Traditional Techniques

4.3 Percentages of Rhetorical Acts Categories in Relation 58
to Cooperative and Traditional Techniques

4.4 Percentages of Teacher Talk Categories in Relation to 61
Cooperative and Traditional Techniques

4.5 Overall Percentages of all Categories (Cooperative 64
Technique)
4.6 Overall Percentages of all Categories (Traditional 64

Technique)

Xi



CHAPTER ONE
INTRODUCTION

Introduction

In recent years, the Malaysian policy makers have been seeking ways to
upgrade the English language proficiency levels of students and at the same
time, instill in learners the love for the various genres and inculcate the
reading habit.  Although the realization of this need to improve the English
language proficiency has spurred the resurgence of literature in the language
curriculum, it has yet to reap the fruits of its implementation. Despite the fact
that literary texts such as the class reader programmes are available, these
have not been exploited in ways that would motivate and encourage students
to take up literature as a subject in the upper forms. Rosli (1995) states that
the main concern of the CRP (Class Reader Programme) is for language
purposes particularly for the development of reading interests and skills. He
also suggests that supplementary materials should be used in the language
classroom and that teachers should provide students with the best
opportunities to exploit these materials. Consequently, more constructive
innovations could be introduced in the classroom as part of the procedure to

further improve the implementation of the CRP as a whole.

Teachers recently interviewed by the researcher at a secondary school in
Petaling Jaya, commented that students often face problems with the

complexities of literature and they complain that literature is “boring”.  To

questions on learner-centred approaches of language learning, the teachers felt




that Malaysian school students were still not confident enough tor a shift in
role relationship. That is to make a change from the traditional teacher
controlled learning arrangement to a more autonomous one. They say that
learners prefer the security that results from a more traditional relationship
with their teachers. This means that students are more comfortable with

teacher-centred language teaching.

This scenario could possibly be because the methods, approaches or
techniques used in the teaching of literature and language are not motivating
for students in the classroom. The teachers also expressed their concern that
the class readers currently used in schools were too simplified for urban
students whose exposure to the English language was wider than those of the
rural students. The parents of urban students are usually highly educated
compared to those in the rural areas. Often, English is used as the language of

communication in urban homes apart from their mother tongue.

It is pertinent then, to focus on the ways and means by which these problems
can be overcome. The current study investigated the appropriateness and
suitability of the cooperative learning approach in an ESL class. Cooperative
language learning fosters informal language learning styles that provide
supportive environments for language practice as students work together in
small groups. This survey probed the possibility of the cooperative technique
to be applied to language learning as a partial solution to these local

problems. The technique will make use of literary materials as a source to

language learning. The context in which interactions occur is an important

2




variable that was given primary consideration in this study. The research is
based upon responses from students of a secondary school in Petaling Jaya.
The study draws on the range of insights available to develop an approach

appropriate and relevant to students.

Background to the Study

The history of English in Malaysia dates back to the time of Sir Francis Light
(1786), when he first founded Penang. Since then English medium schools
mushroomed mainly in urban areas, being built as private schools by the
Christian missionaries. Today, English is no longer the medium of instruction.
With the implementation of the national language policy, English schools
have been phased out and since 1983, all schools have been converted to
national schools, where the Malay language is used as the medium of

instruction.

However, English in Malaysia is still considered a strong second language in
the context of the national education system. It is taught as a compulsory
subject both in the primary and secondary schools and is used extensively in
tertiary education. Malaysia realises that the English language is an asset to
keep, since it can provide the country with an avenue to international relations
as well as a means to its advancement in the arena of science and technology
(Asmah Haji Omar, 1982). Hence, it is undeniably evident that the mastery of
the English language is a necessity for students, to access further education

and to widen their horizon of knowledge. In certain states in the country,

however, English is considered a foreign language that is merely a subject on




the curriculum and has no role in communication.

The teaching of literature in the Malaysian secondary schools has been
affected by the changes in the language and education policies. The English
language syllabus did not have any literature component at least until 1990
when it was introduced and incorporated into the lower secondary syllabus,
merely as a class reader programme. However, the introduction of this reader
programme in the lower secondary classes, has paved the way for the
incorporation of literature in the teaching of English as a subject. The class
readers are simplified or abridged versions of literary texts. They also include
non-native texts. The introduction of these texts is a move towards developing

students’ language skills.

During the 1960s and early 1970s, literature in English became a relatively
popular subject among students as these students had a level of competency in
the English language that enabled them to process the literary texts quite
successfully. Today, literature is an elective in the upper forms, and students
may opt for it as an examination subject for the Sijil Pelajaran Malaysia

(SPM) examination.

The English language, divested of its role as the medium of instruction, saw a
tangential drop in its proficiency level among students of all ages and
simultaneously a drastic drop in the number of students who registered for

literature in English. Owing to the steady decline in the standard of English

over the years in Malaysian schools, more teachers and students tend to shy




away Irom literature in English (Malachi, 1993).

The Curriculum Development Centre, whose main purpose is to design and
develop the curriculum on a national level, implemented a new syllabus for
literature in English for the upper secondary schools. The aim of the new
syllabus was to develop in students an awareness of the value and pleasure of
reading literary works, an appreciation and understanding of human values

and of course the appreciation of the various genres.

Literature is a fruitful way of involving the learner as a whole person, and the
text used is the basis for generating discussions and critical thinking in the
classroom (Lazar, 1993). In the context of the ESL classroom in Malaysia, it
is more appropriate to exploit literature as a resource rather than an object of
study. Widdowson (1975) is against limiting the focus of literary studies to
either language usage or cultural content. He believes that literature should be
considered as discourse and the study of literature as “an inquiry into the way
a language is used to express a reality other than that expressed by
conventional means” (p 80). Moreover, it can also develop “a sharper
awareness of the communicative resources of the language being learned”

(Widdowson, 1975: 83).

Having described the standing of English and literature in the school

curriculum, a short description of the school system may be necessary to

enlighten the reader.




tne secondary school consists of two levels, that is, the lower secondary
classes which is made up of pupils studying in Form One to Form Three, and
the upper secondary classes consisting of students in Form Four and Five. The
secondary education begins after six years of primary schooling. Figure 1.1
indicates the five levels in the secondary schools in Malaysia. It also
illustrates the levels at which the reader programme may be used, as well as
the levels where literature is an elective, namely, where students may opt to

study literature.

A Lower Secondary
Form 1
Class Reader Programme Form 2
Form 3
Upper Secondary

Form 4 Literature as an elective

v Form 5

Fig. 1.1 An illustration of the levels in secondary schools, the levels where the
Class Reader Programme (CRP) is used and the levels where literature is an
optional subject.

Statement of the Problem

English language learning consists of two processes: language learning and
language acquisition. Language acquisition is a subconscious process whereby
language is learnt through exposure in naturally occurring language learning
situations (Ellis, 1994). The language learning process refers to the conscious
process of learning a language. The long-term effect of language learning is

dependent upon opportunities available for language practice (Sudhakaran,

1999). English language learning especially the acquisition of English, as a




seconda language 1S an area that i1s probiematic and difticult tor non-native
learners, as is the situation in Malaysia. This scenario is evident from various

newspaper reports.

The importance of reading for the acquisition of the English language cannot
be over-emphasised. A recent survey by the National Library of Kuala
Lumpur, shows that although 87% of the population above ten years of age
read, of this 79% of them read only newspapers (The Star July 4th 1997).
Another recent newspaper report stated that a majority of Malaysian students
leave the school system with a poor grasp of English despite having been
exposed to the language for eleven years of primary and secondary education.
In support of this, Dr. Gaudard, a lecturer at the Education Faculty in
University Malaya, says that many students who enter universities are not
competent enough in the English language (The Star March 7th 1999). This
supports the study by Malachi (1993), that states that there is a decline in the
proficiency level of students in the country. He argues that due to this decline
in the standard of English, Malaysian students and teachers shy away from

literature learning.

Objectives of the Study

In view of the above problems, the research then undertook to study and
identify the benefits of the cooperative learning technique as an approach to
language learning. It also studied the variables that increased interaction

among students to produce learner-centred learning. Subsequently, the

insights gained from the survey of the learning preferences and attitudes of




the students towards the cooperative technique may enable the building up of
learner-centred teaching approaches to cultivate in students self-directed

learning and independence at a younger stage of their school life.

Research Questions
This study attempts to answer the following questions:
i How effective is the cooperative learning approach in the
language classroom?
ii. What are students learning preferences and their attitude towards
the cooperative technique of learning?
iii. What are students’ attitudes towards literature as a language

learning and teaching resource?

Rationale of the Study

Keeping in focus the benefits of the cooperative language learning technique,
the study aimed to examine how students could be encouraged to have a new
perspective of learning. The researcher explored methodologies and
approaches of teaching that were learner-centred rather than teacher-centred.
The study also aimed at the possibility of enabling students to become
autonomous learners instead of being “sausage casings™ into which knowledge
is stuffed. A further consideration was to include literature as a legitimate and
valuable resource for language learning. Literature, which speaks to the heart
as much as to the mind, provides authentic material with both intellectual as

well as emotional colour that can make fuller contact with the students’ own

lives (Lazar, 1993). Therefore, the study examined how literature texts could




pest be used 1n the LSL ciassroom as materials that encouraged students to
discover not only literary significance, but also develop language proficiency
by means of cooperative learning activities and discussions. Consequently, the
researcher hoped that students would have a new perspective of learning
through the cooperative technique and the use of literary texts. Subsequently,
the findings of this research can be translated into linguistic and pedagogic
terms to produce learner-centred activities, that sought to generate student
interest and participation of learners, and to encourage a positive attitude
among teachers in the use of literature texts in the language learning/teaching

paradigm.

In schools, the students’ level of language proficiency in a class may be a
mixed one and thus the methodology employed in teaching, should be one that
is best suited to a mixed level group - by using interactive learning styles. A
teacher may need to be flexible in her approach and be willing to adapt to the
needs of the students and gradually draw them into participatory activities,

hence, creating interesting and suitable conditions of learning.

Significance of the Study

Since the cooperative technique in learning is not popular as yet in the
Malaysian secondary school context, this study could be a valuable
contribution towards this end. The technique departs from the current
communicative language teaching and learning approaches in that, particular
situations where learners practice language forms and functions which are

thought to be useful for communication are not prescribed. It is also hoped



that the study will encourage learners and teachers towards a more positive
attitude in the use of the technique in both the literature and the language
classroom. This research studied the learning/teaching paradigm which
assumes that effective language teaching occurs when well planned activities,
are combined with good techniques of teaching, methodology and

professionalism, whilst instruction is learner-centred.

Cooperation also affords the opportunity for the students to discuss and reflect
upon the activities and thereby enhance the learning process. With this
technique learners will develop a closer relationship with teachers and
students. As such, the technique, when applied in the classroom is open to
discussion which reveal motives, feelings and thoughts and involves a greater
deal of trust among team members. The language that evolves during these
activities is shared by its immediate users (Nunan, 1992). Cooperative
language learning will also enable learners to increase their awareness of

learning.

The learning and teaching attitude indicated by the cooperative technique
focuses on individual learner creativity and encourages the teacher to
facilitate and stimulate independent learning. There 1is collaborative
arrangement such as group work, which encourages learners to assume some
of the responsibilities for their own learning (Richards & Lockhart, 1994).
The researcher thus feels that Malaysian students should be encouraged to
become independent learners and the cooperative technique of learning is

ideal to promote self-reliance among learners, whereby they can assume some

10




responsibility towards learning independence.

The cooperative learning orientation entails a paradigmatic shift from the
transmission model of teaching to a process-oriented, participatory model,
seeing learners as active agents in their learning. With this technique, the
researcher believes that students will be able to develop their language
particularly through language socialisation. It cannot be denied that learners
are an important resource for their own collective learning, and this resource
can be accessed through collaboration, cooperation and experiential learning
too. Collaborative learning can help learners use what they already know to
go beyond what they currently think through discussions and the sharing of
knowledge. This technique will also create an environment in which learners
and teachers are teaching and learning from each other in an equitable way
and it essentially incorporates principles of learner-centredness. The approach
then, is a language socialisation perspective where language and cultural
knowledge are viewed as being learned together as parts of the learning of a
cultural activity. Tasks in cooperative learning are designed to be within the
capacity of the learners and are guided by the teachers. The course interaction
and series of tasks are structured to enable learners to participate in the
activity. Also, there is cooperative interaction of the teacher and the students.
Their progress is reflected in the increase in control of the activity as they

performed their tasks more confidently and successfully.

The researcher, while having elaborated on the use of the cooperative learning

technique which entails students working together to achieve common

11




learning goals, employed literary texts as resources for language enrichment.
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CHAPTER TWO

LITERATURE REVIEW

Introduction

To support this study, an extensive search of the literature related to the
present topic was made. Only those closely relevant and as recent scholastic
studies were examined and the knowledge extracted. Some of the major
studies with underpinnings for the present study were scrutinised. They were
learning and teaching, literature in language teaching and the cooperative

learning technique.

Language Learning

Language learning and teaching today is moving beyond the traditional four
skills of listening, speaking, reading and writing to include a new and
indispensable fifth skill of thinking. This involves going beyond the
mechanics of grammar practice and repetitions and reinforcements, into an
area where students’ reactions and responses are of utmost importance. The
learner is encouraged to stretch her language ability beyond levels, to expand
and experiment with the target language. Sir Winston Churchill once said - “I
am always willing to learn but I do not always like to be taught” - is an apt

saying to begin this review with.

Learning involves a processing through construction and reconstruction of
meaning that is personally significant and relevant to the learner (Williams,
1989). Reappraising old information to bring it in line with the new is what
constitutes learning. A key factor for learning to take place is an
understanding of the aims. A clarification of this factor is one offered by

Brown (1988) who differentiates between pedagogic language learning and
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