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ABSTRACT 

This study was conducted with manifold objectives which are to profile the 
acceptance of Malay teachers towards egalitarian education in a multiracial society, 
explore the attitudes towards egalitarian education, identify the level of Malay 
teachers' self-concept, establish whether the four proposed dimensions of attitudes 
towards egalitarian education were in fact construct valid, meaningful and 
interpretable, establish whether the four proposed dimensions of self-concept 
constitute meaningful and interpretable dimensions of self-concept, examine the 
significant difference in attitudes of egalitarian education on gender and school area, 
explore whether there is any relationship between the level of self-concept and 
attitudes towards egalitarian education and finally, identify the predictors of 
acceptance towards egalitarian education. The respondents comprised 793 Malay 
teachers from 15 states and federal territories in Peninsular Malaysia and the 
instrument used was a scale with total 61 items rated on a 5-point Linkert-type 
categories on the attitudes towards egalitarian education and self-concept. The scale 
was developed based on extant literature and 4 focus group discussions involving 26 
Malay teachers in four different regions. The results indicated that a majority of the 
Malay teachers believe in implementation of fair and just education for all races in 
Malaysia (52.7%) while (51.4%) believe that the government should implement fair 
and just education for Malaysians. The majority of Malay teachers are ready for the 
implementation of a standardized single school system for all Malaysians. The 
researcher found that the level of self-concept among Malay teachers was generally 
high. A series of independent samples t-tests returned non-significant difference 
between male and female Malay teachers in terms of the attitudes towards egalitarian 
education dimensions however, results for national school system showed a 
significant difference between the two groups with male Malay teachers reporting a 
higher score than female Malay teachers. Yet, the effect size of the difference was 
small (Cohen's d 0.27). In the context of school areas, the results of independent 
samples t-tests showed that all four dimensions of attitudes were found not 
significantly different between Malay teachers from urban or rural school areas. The 
procedures extracted four underlying dimensions of egalitarian education - which 
comprised Malay privileges, education funding, national school system and 
environmental support for least advantaged students. For self-concept scale, the PAF 
analysis explored four dimensions of Malays teachers' self-concept. The dimensions 
had met the proposed conceptual model with four dimensions earlier, namely self­
efficacy, self-esteem, motivation and self-representation. The result of Pearson 
correlation coefficient showed a positive correlation between Malay teachers' 
attitudes towards egalitarian education and their self-concept. The MRA procedures 
indicated that Malay Privileges, Environmental Support for Least Advantaged 
Students, Education Funding and Self-Representation significantly predicted the 
acceptance towards egalitarian education. Given the findings, the study makes six 
important recommendations that the Ministry of Education may consider in order to 
provide fair education to all Malaysians. These include conducting activities that 
promote implementation of Just and Fair Education, empowering National Schools, 
abolishment of National Type Schools, preserving Malay Privilege, supporting of 
Least Advantaged Students and developing Self-Concept Module for Teachers. 
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CHAPTER ONE 

INTRODUCTION 

1.1 BACKGROUND OF THE STUDY 

Malaysia is a multiracial society. It has multi-ethnic groups with a population of about 

32 million people (2018), where about 69.1 percent of people are ethnic Malays and 

indigenous people (Bumiputra), 23 percent Chinese, 6.9 percent Indians and one 

percent others (Department of Statistics Malaysia, 2018). The country occupies three 

distinct regions, namely Peninsular Malaysia, Sabah and Sarawak. Malaysia is also 

known as "Truly Asia", because it is the only one place where all colours, flavours, 

sounds and sights of Asia come together. The Tourism Malaysia (2019) claims that no 

other country has Asia's three major races, Malay, Chinese, Indian, plus various other 

ethnic groups in such large numbers like that of Malaysia. Now here is there such an 

exciting diversity of cultures, festivals, traditions and customs, all of which offer 

myriad experiences. No other county is "Truly Asia" personified as Malaysia 

(Tourism Malaysia, 2019) 

However, its uniqueness has also come with challenges. The Malaysian 

society has been plagued by the many diversities and gaps in terms of economic, 

population distributions, as well as in tenns of cultural, linguistic, and religious 

traditions. According to Khalid (2014) in his book, The Colour of Inequality; 

Ethnicity, Class, income and Wealth in Malaysia, --The distribution of wealth by 

ethnicity showed that Bumiputra had the lowest wealth compared to the Chinese or 

the Indians" (p.120). The government must find a solution to close the gap and bring 

all the races on par, which is to ensure that there is no race left behind and all have 

equal opportunities to succeed in Malaysia. 



The gap must be treated carefully as Malaysia has learned from previous 

history when an ugly confrontation erupted between the different ethnic groups, three 

days after the 1969 general election. Among the causes of the tragedy were the 

National Language Act (Article 152), the Special Position of the Malays (Article 153) 

58 in the Constitution, and the Education Act of 1961. The gap must also be treated 

well to ensure the country preserves its harmony and stability. 

After 50 years since the black day incident of 13th May, the current 

government of Malaysia has decided to strengthen the unity among Malaysians, 

regardless of race, religion; the Prime Minister, Tun Dr. Mahathir Mohamad has also 

shared his vision and direction for Malaysia, which is to ensure that the Malaysian 

people reap the fruits of shared prosperity and at the same time, resolve economic 

problems. The shared prosperity approach, said the prime minister, would see 

Malaysia continue its path of sustainable development in line with the equitable 

growth of each value chain, class, community and geography to create a sense of 

harmony and stability among the people by the year 2030. 

''Shared Prosperity aspires for the rakyat to enjoy a fair and better 
distribution of wealth. Shared Prosperity is developed to ensure that it 
achieves 3 main objectives, to ensure that the Income and Wealth Gap 
of the people can be bridged. It means we intend to bridge the gap 
between wealth, class, region and supply chain to ensure communities 
who are left behind, are defended and empowered. (Mahathir, 2019, 9th 

May) 

Among of the strategies to achieve the Shared Prosperity vision 1s to 

strengthen social wellbeing policies and programmes. Tun Dr Mahathir said that, 
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'The country has the responsibility to care for the less fortunate, 
marginalised and low-income groups. Policies and programmes for 
greater social wellbeing should be strengthened based on the principle 
of meeting the needs of the economy. We do not want to pursue 
prosperity at the expense of some people who may be left behind. But 
these effo11s do not mean that we will '·spoon-feed~' the people but 
rather are aimed at helping them build their own capabilities so that they 
can lift themselves out of pove11y and risky conditions .• , (Mahathir, 
2019, 9th May) 

The Shared Prosperity Vision is a new target for Malaysia to become a 

developed nation and an example to the world after the Prime Minister Tun Dr 

Mahathir Mohamad returned as Prime Minister for a second time, having won the 14th 

National Election in 2018. 

Prior to this vision, m 1991. Tun Dr Mahathir had launched "The Way 

Forward Vision 2020". In this earlier vision, the government of Malaysia aimed to 

have an advanced and integrated society by 2020 in support of Malaysia's 

development objective. This vision required a serious and dedicated framework to 

prepare for a knowledge-based society in which by 2020, individuals would not be 

known by their racial status but merely as Malaysians. According to Mahathir ( 1991 ), 

there cannot be a fully developed Malaysia until the nine central strategic challenges 

that have confronted Malaysia from the moment of its birth as an independent nation 

have finally been overcome. The first of these is the challenge of establishing a united 

Malaysian nation with a sense of common and shared destiny. This must be a nation 

which is at peace with itself, territorially and ethnically integrated, living in harmony 

with full and fair partnership, and made up of one 'Bangsa Malaysia· with political 

loyalty and dedication to the nation (Mahathir, 1991 ). 

Malaysia looks to education to not only bolster its status m the world 

community, but more importantly to strengthen national cohesion among the various 

ethnic groups, and to narrow the gap that has long plagued the society. The return of 
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education is highest for the poor or least advantaged, as they would be able to 

improve their societal and economical status with even a basic education. This 

shows that education is a key factor in increasing wealth for the poor and a significant 

factor in social mobility (Khalid, 2014). 

Education is the interaction between individuals and other individuals or 

interactions between individuals and certain social groups (Mason, 1976). The 

purpose of the interaction is for individual development and subsequent development 

of society or country. In the context of the above, education is defined as a 

"socialization" process. Through this process, the education provided, whether 

planned or not, which is formally or informally regulated, is expected to shape the 

overall development of individuals and groups. 

Education is very important in the formation of society, even more so m a 

multiracial country. Education should be fairly examined, in order to ensure that the 

balance of socio-economic status between the races can be balanced, thereby 

producing a harmonious, shared and united community output. 

Under Article 26 of the declaration, it acknowledges that ··Everyone has the 

right to education. It shall promote understanding, tolerance, and friendship among all 

nations, racial or religious groups .... ". In fact, equality through education has been the 

pursuit of many political masters, educational experts, and practitioners since the 

Universal Declaration of Human Rights (UDHR) in 1948. 

Nevertheless, how far this egalitarian movement has affected the education in 

Malaysia and how much attention is given to adopt this declaration in the Malaysian 

educational policies and planning, is still very much debatable. This is so, especially 

when it is interpreted together with the privileges given to the ethnic Malays 

according to the Malaysian constitution, which stipulates in Article 153 that the Yang 

4 



di Pertuan Agong has the responsibility of safeguarding the special position of the 

Malays and natives of any of the states of Sa bah and Sarawak. 

In addition, Malaysia's education policy is rather liberal, in that it does not 

force Malaysian people to follow the national education system which uses Malay as 

its medium of instruction. In 2003, the teaching and learning of science and 

mathematics in English policy (PPSMI) was introduced by the government. The 

PPSMI policy has been the subject of debate among academics, politicians and the 

public alike. However, on 8th July 2009, the cabinet meeting agreed to abolish the 

implementation of the PPSMI policy and replaced it with the Mermatabatkan Bahasa 

Melayu, Memperkukuh Bahasa Inggeris (MBMMBI) Policy. Besides Malay and 

English lessons, which are taught in those particular languages, other subjects such as 

history, science, and mathematics are taught according to the vernacular system. The 

result of this policy is a division of schooling along racial lines within the Malay, 

Chinese and Indian communities. Students are separated at an early age and encounter 

different modes. of learning. The vernacular schools are seen as segregationist, 

incompatible with a national culture and major obstacles to achieving equality of 

opportunity. Other nations contradict this approach, in fact, whilst the United States, 

Australia, Singapore, Indonesia and other Western countries are also multiracial, they 

still utilize a single language for their education systems (Bin Ali, 2003). 

Undoubtedly, teachers are the front liners and key players m the 

implementation of education. The implementation of education will succeed whenever 

teachers are committed and fulfil their tasks well. Teachers are among the prominent 

stakeholders in education. Teachers do not just teach but they create memories in the 

minds of students. Each of what is taught will shape the personality of a student, 

giving the student experience and shaping their way of thinking. Teachers are also the 
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role models who have a profound effect on their students in determining good and bad 

things in his life. For example, if the teacher succeeds in attracting the attention of his 

students, the teacher will become their resource and guide. 

Teachers are also leaders who influence followers towards positive 

behavioural outcomes or performance (Drucker, 1997; Maxwell, 1998; Drotter, 2003). 

Many studies have indicated that teachers have a major influence on student 

behaviour, whether positive or negative, with integrity or not (Bass, 1985; Bennis & 

Nanus, 1985; Bums, 1978; Cohen & Brawer, 1989; Baker, Terry, Bridger, & Winsor, 

1997; Skinner & Belmont, 1993; Connell & Wellborn, 1991; Levin & Nolan, 2007). 

There are numerous examples of teachers inspiring students to excel and be successful 

in all aspects of their lives or influencing them towards failure. 

According to Oskamp ( 1 991 ), teachers' attitude is one of the most important 

factors to ensure better implementation of education; teachers· attitude to teaching can 

either help the students or hurt them. An attitude is a readiness to act; it involves both 

thinking and emotion. It is a tendency to respond in a particular way to an object, a 

person, a group, or even an idea. It is important to understand attitude because certain 

attitudes are expected to lead to ce1iain behaviours (Baltus, 1988). For each 

individual, attitude determines what he will see and hear, what he will think and what 

he will do (Fanzoi, 2008). At the same time, teachers· self-concept is another part that 

also influences teachers in implementing education. 

Recent research on self-concept and attitudes has indicated that these 

constructs play an important role in affecting individual's behaviour and performance 

(Akerlind, 2012; Wang, 2000). For teachers, their self-concept is likely to influence 

the way they teach and the way they perceive their students' learning abilities. 

According to Devos, Dupriez and Paquay, (2012), teacher self-concept can be broadly 
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defined as teachers' self-perception of their own teaching effectiveness. Clearly it is 

important for teachers to develop a positive teaching self-concept, not only as a major 

goal in itself, but also as an important mediating factor that can have a positive impact 

on other desirable outcomes in education (Roche & Marsh, 2000). 

Teachers' attitudes and their inner self in facing these situations in Malaysia 

are the answer to measure the level of implementation of education, whether it will be 

successfully achieved and contribute to the goals of nationhood, socioeconomic 

development and the enhancement of national unity and integration, or be otherwise. 

1.2 STATEMENT OF PROBLEM 

Education is an important tool for building nation identity. As a multiracial country, 

Malaysia aims to change its diverse education system to an egalitarian education 

system; as the Prime Minister, Tun Dr. Mahathir Mohamad said, 

At the beginning, we wanted to have just one national school system. 
However, some people insisted that they be allowed to follow their own 
culture, the culture of the countries they came from. We allowed that, so 
that resulted in three main streams - the national school where the 
medium is Bahasa Malaysia, Chinese schools with Mandarin as the 
medium and Tamil schools. This meant that different races go to 
different schools. They don't get to know each other and when they 
leave school, they go to work with people of other races with whom 
they have had little or no contact. This stands in the way of national 
unity. (Mahathir, 2019, 25th October) 

Prior to this thesis, a mini exploratory study was conducted to explore the 

current pattern of Malay teachers' perspective on egalitarian education in Malaysia. 

With that purpose in mind, four focus group discussions were conducted in four 

different areas, Klang Valley, northern, southern and east coast of peninsular of 

Malaysia. 
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As shared in the interviews, the concern of Malay teachers on egalitarian 

education issues is very interesting. They described that based on their observations, 

vernacular schools should be abolished to achieve egalitarian education in our 

country. The vernacular school system leads to a bigger racial gap, and that this 

difference will continue to be nurtured among Malaysians. They also claimed that the 

facilities in the vernacular school system are far better than those in national schools, 

as the vernacular schools seem to get corporate funding more easily (Nik Ahmad 

Hisham, Faizah Idrus & Alfareez, 2019) 

Previous studies have indicated the vernacular school system affected social 

integration and national unity (Bin Ali, 2003; Nik Ahmad Hisham, 2016). Although 

the purpose of having vernacular schools is good, which is to cater for specific ethnic 

and cultural communities in Malaysia, namely the Chinese and Indians who wish to 

have their respective languages and cultural values promoted in their schools, the 

result of this policy is a division of schooling along racial lines within Malay, Chinese 

and Indian communities. Students are separated at an early age and encounter 

different modes of learning. The lack of a comprehensive and coherent education 

policy which addresses the real needs of the society, contributes to communal distrust 

(Bin Ali, 2003). 

The Malay teachers also raised the issue of Malay privileges in the focus group 

discussions. The privileges included the reservation of Malay lands, guaranteed 

positions for Malays in public services, quotas for places and scholarships for higher 

education and guaranteed permits and licenses that were required to conduct certain 

types of trade and business (Young, Bussink &Hassan, 1998). Some of them claimed 

that the Malay privilege has made the Malay community complacent and 

uncompetitive. Some of them said that the Malay privilege should be preserved as 
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there are a lot of Malays who are categorized as underachieving and under the level of 

B40. They questioned how an egalitarian education will affect Malay privilege (Nik 

Ahmad Hisham et al., 2019). 

The Malay teachers also raised the issue of funding, in which they claimed that 

the vernacular school system gets funded easily and has a strong educational support 

from corporate sectors. In fact, they feel that Malays get less educational support from 

NGOs, GLCs and corporate sectors. According to Khalid (2014) in his book The 

Colour of Inequality, big Chinese companies and Chinese tycoons financed private 

higher educational institutions to support the excess demand of the non-bumiputera 

students. 

The Malay teachers also expressed their worries on the issue of language. 

They claimed that although Malaysia has celebrated 62 years of independence, 

Malaysia is still affected by the 'Divide and Rule' colonial agenda, as most of the 

vernacular schools apply a different language according to their race, as the medium 

of instruction (Nik Ahmad Hisham et al., 2019). Although the EducatiQn Act of 1996 

had endorsed the Malay language as the main medium of instruction, most of these 

schools continue to teach in their vernacular languages. As a result of this 

development, Malaysians have not been able to integrate with each other even during 

elementary school education. The vernacular schools in Malaysia are seen as 

segregationist, incompatible with a national culture and are the major obstacle to 

achieving equality of opportunity. Other countries like the United States, Australia, 

Singapore, Indonesia and other Western countries, whilst still being multi-ethnic, use 

a contrasting approach which employs a single language for their education systems. 

Concerns regarding meritocracy, environmental support for the least 

advantaged and Malay privileges are among of the issues in preparing equal education 
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